
Alaska’s	
  Comprehensive	
  System	
  of	
  Student	
  Assessments	
  (CSSA)	
  

	
  

Assessments	
  by	
  
Grade	
  Levels	
  

Diploma	
  Track	
  
Assessments	
  

Non-­‐diploma	
  Track	
  
Assessments	
  
	
  

Kindergarten/Grade	
  1	
   Developmental	
  Profile	
   Developmental	
  Profile	
  
	
  

Grades	
  1-­‐2	
   None	
   None	
  
	
  

Grades	
  3-­‐10	
   Standards	
  Based	
  
Assessments	
  (SBA)	
  

Alternate	
  Assessment	
  
based	
  on	
  Alternate	
  
Achievement	
  Standards	
  
(AA-­‐AAS)	
  
	
  

Grades	
  5,	
  7	
   Terra	
  Nova	
  (TN)	
   Alternate	
  Assessment	
  
based	
  on	
  Alternate	
  
Achievement	
  Standards	
  
(AA-­‐AAS)	
  
	
  

Grades	
  10,	
  (11,	
  12	
  until	
  
pass	
  all	
  3	
  subtests)	
  

High	
  School	
  Graduation	
  
Qualifying	
  Exam	
  
(HSGQE)	
  

None	
  

Grade	
  11	
   WorkKeys	
   WorkKeys	
  if	
  appropriate	
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2012-2013 Alternate Assessment 
Test Security Agreement 

Covers: Testing Personnel, Qualified Assessors, 
Qualified Mentor-Trainers 

 

According to regulation 4 AAC 06.765 (f) “school and district personnel responsible for test administration shall annually 
execute an agreement, on a form provided by the department, affirming that they will follow the test procedures required under 
this section.”The Code of Ethics and Teaching Standards (20 AAC 10.020) requires educators to cooperate in the statewide 
student assessment system.” 

Test security is essential to obtain reliable and valid scores for accountability purposes. Accordingly, the Department of 
Education & Early Development (EED) must take every step to assure the security and confidentiality of the state test 
materials. It is the responsibility of individuals who develop the tests, who handle the tests, who administer the tests, and/or 
those who use the results to follow test security laws, regulations, and procedures.  

Listed below are required procedures in administering assessments and handling test materials. Please read each statement 
carefully and initial each line to indicate that you agree to follow these procedures. Please sign your full name and indicate the 
name of your school and district at the end of this form.  
 
If you have any questions about test security or about any of the procedures listed below, please contact the appropriate district 
personnel (i.e., District Test Coordinator, Alternate Assessment Qualified-Trainer, or the State of Alaska Assessment 
Administrator #907-465-8431). 
 
 

ALL TESTING PERSONNEL SECTION 
To be completed by each person assisting with testing or administering Alaska Alternate Assessments. 

All test personnel, qualified assessors, and qualified mentor-trainers must initial items in the first section. 
Checkmarks, lines, electronic initials are not acceptable. (Mark NA if not applicable to your duties) 

 
1. ____ I will deliver this properly signed Test Security Agreement to the District Test Coordinator (DTC) 

before receiving any test materials, or administering any tests if applicable. 
 
2. ____ I am employed by the school district. 
 
3. ____ I will follow district confidentiality policies regarding the Alternate Assessment, and I have read 

the attached regulation and Alternate Assessment Test Security policies. 
 
4.____I understand that my actions may be subject to investigation and adjudication by the 

Professional Teaching Practices Commission if I violate any of the applicable provisions 
detailed in regulation 4 AAC 06.765 Test Security; Consequences of Breach. 

 
5. ____ I will ensure that no one violates the accuracy of the test results by manipulating the process, 

demographic data, or the student’s answers and scores. 
 
6. ____ I shall maintain the security and confidentiality of electronic test data files, individual student 

reports, and other testing reports designated as secure. [4 AAC 06.765 (g) Test Security] 
 
7. ____ I will inventory and track materials.  
 
8. ____ I will securely store Alternate Assessment materials before and during the test window. 
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Section for Qualified Assessors & Qualified Mentor-Trainers  
To be completed by each person who will be administering assessments or training assessors. Initial all items in this 

section. Checkmarks, lines, electronic initials are not acceptable. (Mark NA if not applicable to your duties). 
 
9. ___ In order to ensure inter-rater reliability and maintain statewide consistency of scores for the 

Alternate Assessments, and in order to ensure that I have a thorough knowledge of test 
administration rules, procedures, and scoring decisions, I certify that I will: a) work under the 
guidance of a qualified mentor-trainer or EED staff; b) read the required online training materials 
prior to checking the “I have read this page” box, and c) complete the training modules for each 
section (administration, reading, writing, mathematics, science) prior to taking the proficiency 
test for that section. 

 
10. ___ In order to ensure testing fidelity among assessors, I certify that I will: a) read and follow the 

vendor’s directions for test administration and scoring prior to administering the tests, (or training 
others); b) accurately complete the scoring protocols and record student scores while 
administering the test (or training others); and c) administer the test in compliance with allowed 
accommodations as defined in the General Instructions page of each test’s Scoring Protocol. 

 
11. ___ I will ensure that all students on my caseload who are eligible for alternate assessments are entered 

into the online data entry system (under student setup) by the specified time frame. 
 
12. ___I will complete the administration, scoring, and data entry during the specified test window. If a 

student is not assessed in one or more content areas, a reason not tested will be specified in the 
student record. Student scores (and any reasons not tested) will be submitted to EED via the online 
data entry system by the close of the test window. 

 
13. ___ I will ensure that no answers are altered after testing is completed. [4 AAC 06.765 (d) (9) Test Security; 

Consequences of breach] 
 
14.___I will ensure that students receive testing in an appropriate environment. 
 
15. ___ I will shred hard copies of the tests and delete all downloaded tests from the computer within a 

week of the test window closure to protect test security. If any of my students are selected by EED 
and the test vendor to participate in a reliability/validity study which requires a review of testing 
materials, I will retain the specified test materials and follow any shipping instructions as specified 
in #16 below. 

 
16.___ Reliability/Validity Studies 2012-2013: 1) Writing: All grade 5 student writing test documents 

(Scoring Protocols and Student Materials) will be retained and mailed to the test vendor as 
instructed. 2) Reading: A sample of teachers and students will be selected by EED and the test 
vendor to participate in an on-site study and will be notified prior to the opening of the test 
window. I will delay testing in until the date specified by EED and/or the test vendor. 

 
16.___I will immediately report any potential breaches of test security or violation of the Alaska 

Administrative Code (AAC) as cited in the regulations and policies attached, to the department 
through the appropriate school/district personnel (i.e., District Test Coordinator, Associate Test 
Coordinator, and Alternate Assessment Qualified Mentor-Trainer). 
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Section for Qualified Mentor-Trainers Only  
To be completed by each person who will be training assessors. Initial all items in this section. Checkmarks, lines, 

electronic initials are not acceptable. (Mark NA if not applicable to your duties). 
 
17. ___ I will file a properly signed Test Security Agreement with the EED Alternate Assessment Program 

Manager, and provide a copy to the District Test Coordinator, and retain a copy for my files. 
 
18. ___ I will complete all of my required training and demonstrate proficiency as a qualified mentor-

trainer prior to training assessors. 
 
19. ___ I will work with my protégés to ensure that they receive adequate training and meet the 

requirements in the qualified assessor section above. I certify that I will change the status of the 
protégés under my supervision in the online system only after they have completed the required 
training prior to taking proficiency exams, passed all proficiency exams, and have read and signed 
a test security agreement. 

 
 
I have read and understood all of the above procedures and agree to follow them strictly in order to 
protect the security of restricted test materials. I affirm that the test procedures of the Department of 
Education & Early Development will be followed. 
 
 
       
Signature  Date 
 
  
First and Last Name typed or printed clearly  
 
  
School  
 
  
School District 
 
 

  

This form must be completed and 
returned before the first day of testing.  

Return the original completed form 
before January 28, 2013 to your District 

Test Coordinator. 
Qualified Mentor Trainers return a 
copy to EED by November 8, 2012.  

Retain a copy for your files. 
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4 AAC 06.765. Test security; consequences of breach  
 
(a) All test questions on norm-referenced tests, standards-based tests, and the high school graduation qualifying examinations, 
which are provided for in 4 AAC 06.700 - 4 AAC 06.790, and on the English language proficiency assessment provided for in 
4 AAC 34.055, are confidential, and may be disclosed only as provided in this section.  
 
(b) Test questions may be disclosed to  
(1) a student on the date and at the time specified by the commissioner, to the extent necessary to administer the test;  
(2) testing personnel in the course of fulfilling their duties;  
(3) a department official as required for the performance of that official's duties; and  
(4) a test administrator if necessary to fulfill duties under 4 AAC 06.775 regarding the delivery of accommodations.  
 
(c) School and district personnel responsible for test administration shall  
(1) inventory and track test materials from the time the materials arrive at the school or district office until the time the 
materials are returned to the test publisher;  
(2) securely store tests before distribution to school test centers and after their return;  
(3) control distribution of tests to and from school test centers;  
(4) control the storage, distribution, administration, and collection of tests;  
(5) ensure that no test or test question is copied in any manner, whether on paper or by electronic means. (*) 
 
(d) School personnel at a school test center shall 
(1) code the tests according to test administration directions before testing; (*) 
(2) inventory and track test materials from the time the materials arrive at the school until the time the materials are returned to 
the district;  
(3) securely store tests before and after each testing session;  
(4) control distribution of tests within the school test center;  
(5) ensure that no test or test question is copied, reproduced, or paraphrased in any manner by an examinee or anyone else;  
(6) ensure that examinees use only those reference materials allowed by the test publisher's testing procedures;  
(7) ensure that no individual receives a copy of the test, or learns of a specific test question or item, before the test date and 
time set by the commissioner, unless knowledge of the question or item is necessary for delivery of accommodations under 4 
AAC 06.775;  
(8) ensure that examinees do not exchange information during a test, except when the test procedure so specifies;  
(9) ensure that an examinee's answer is not altered after testing is completed;  
(10) ensure that no examinee is assisted in responding to or review of specific test questions or items before, during, or after a 
test session.  
 
(e) A teacher holding a certificate issued under 4 AAC 12 who breaches security as described in this section is subject to 
investigation and adjudication by the Professional Teaching Practices Commission.  
 
(f) School and district personnel responsible for test administration shall annually execute an agreement, on a form provided by 
the department, affirming that they will follow the test procedures required under this section.  
 
(g) All school and district personnel shall maintain the security and confidentiality of electronic test data files, individual 
student reports, and other testing reports designated as secure.  
 
(h) District personnel in charge of testing shall immediately report any breach of test security to the department. If a student's 
IEP requires a modification that violates test security under this section, the modification will be provided only if it does not 
affect test security for any students other than the student who requires the modification. A modification that violates test 
security under this section results in an invalid assessment and the assessment will not be scored.  
 
*Note: 
 (c) (5)  - Alternate Assessments must be downloaded and copied for administration purposes, but secure test items and training 
materials may not be copied and used for other purposes. Test materials (scoring protocols and student materials are shredded 
within one week after the close of the test window.) 
 
(d) (1) – Alternate Assessments are not pre-coded. Assessors do enter student demographic information into the online data 
entry system by a required date. 
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.Alaska Alternate Assessment 
Calendar of Important Dates 

2012-2013 
Yellow =DTC task  
DATE ACTIVITY 
September 30 DRA Help Desk opens 
October 1 Open online training system https://ak.k12test.com/ 
October 15-17 New Mentor Training, Juneau 
November 6 Mentor Webinar for Mentors not attending Annual training, 3:00-5:00 pm 
November 7-8 Annual Alternate Assessment Mentor Training, Anchorage 
November - January  Mentors train district assessors (new and returning) and change status in online 

system. Assessors complete online training and proficiency exams.  
November 30 Districts submit Alternate Assessment LP/Braille Counts to EED 
December 28 DRA generates new passwords for DRA AA Reporting Website – distributed to 

Mentors and DTCs January/February 
January 17 AA Large Print and Braille tests mailed to District Test Coordinators for 

distribution to appropriate AA mentors and assessors 
January 23 Pretest Audio and Preview of Online System for Mentors, 3:30-4:30 pm 
January 25 Vendor deletes all practice data from online website (student demographics and 

scores) 
January 28 Alternate Assessment Test Window Opens, 8:00 AM 
February 1 Mentors mail Explanation of Answer documents to EED (unless have received 

specific permission to keep to finalize any training of protégés) 
TBD-February 2-3 Communities of Practice Meeting with National Center State Collaborative, 

Anchorage 
February 15 Assessors enter student caseload and demographic information into online 

system: https://ak.k12test.com/	
  , Data Entry, Student Setup, including Student 
Communication Survey (SCS) included in Student Setup.	
  

February 26-27 District Test Coordinators receive (at DTC training):  
1. Updated passwords for Secure Web Reporting Site for AA individual 

student reports 
2. Specific instructions on collecting/shipping Alternate Assessment 

Writing tests to vendor (DTC) for grade 5 
April 5 Alternate Assessment Test Window Closes at 6:00 PM 

Final date for entering and submitting student scores into online system 
April 8 Post-Test Webinar for Mentors, 3:30-4:30 
April 8-12 Mentors collect/organize Grade 5 Writing for DTCs 
April 15 DRA Help Desk Closes 
April 15-22 DTCs organize/ship Alternate Assessment Grade 5 Writing Scoring Protocols 

and Student Materials and ship to Dillard Research Associates (DRA) 
April 30 Close of assessor/mentor Survey of Consequential Validity 

https://ak.k12test.com/	
  , link on home page 
May 1 EED emails districts to confirm mentor status as returning or new 
May 16 Reporting Website Opens for District Test Coordinators and Mentors 

AA Individual Student Report and Guides to Test Interpretation available: 
https://akreports.k12test.com/  

Summer DIASA Website – Student data uploaded 
See your District Test Coordinator for a password 
http://www.eed.state.ak.us/tls/assessment/diasa.html  

August/September EED emails districts with applications for New Mentor Training 
August/September  EED emails districts with registrations for Annual Mentor Training 
*Note: If a student arrives late in district requiring Large Print/Braille Alternate test forms, contact EED before 
December 1, 2011. 
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Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013

This student data will provide the state information regarding communication abilities and literacy abilities of students with significant cognitive 
disabilities.  

1. Assessor Name:
 

2. District Name:
 

3. Student's Initials:
 

4. Student's grade:
 

5. Student's age in years:
 

6. Student's primary IDEA disability label:

 
Purpose

 
General Student Information

*

*

*

*

*
 

IDEA Label

*

 
Language

Intellectual Disability/Mental Retardation (includes Mild, Moderate, and Profound)
 

nmlkj

Multiple Disabilities
 

nmlkj

Autism
 

nmlkj

Speech/Language Impairment
 

nmlkj

Hearing Impairment
 

nmlkj

Traumatic Brain Injury
 

nmlkj

Emotional Disability
 

nmlkj

Deaf/Blind
 

nmlkj

Other Health Impairment
 

nmlkj

Orthopedic
 

nmlkj

Other
 

nmlkj
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Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013
7. Is your student's primary language a language other than English?

8. If yes, what is your student's primary language (the dominant language spoken in the 
student's home)?

 

9. What is the student's primary classroom setting?

10. Please choose the option that best describes this student's expressive 
communication.

11. Does your student use an augmentative communication (AAC) system in addition to 
or in place of oral speech?

*

 
Classroom Setting

*

 
Expressive Communication

*

*

Yes
 

nmlkj

No
 

nmlkj

Home
 

nmlkj

Special school
 

nmlkj

Regular school, self­contained special education classroom, some special inclusion (students go to art, music, PE) but return to their 

special education class for most of school day. 

nmlkj

Regular school, primarily self­contained special education classroom, some academic inclusion (students go to some general education 

academic classes such as reading, math, science, in addition to specials) but are in general education classes less than 40% of the school day. 

nmlkj

Regular school, resource room/general education class, students receive resource room services, but are in general education classes 40% 

or more of the school day. 

nmlkj

Regular school, general education class inclusive/collaborative (students based in general education classes, special education services 

are primarily delivered in the general education classes) at least 80% of the school day is spent in general education classes. 

nmlkj

Uses symbolic language to communicate: Student uses verbal or written words, signs, Braille, or language­based augmentative systems to 

request, initiate, and respond to questions, describe things or events, and express refusal. 

nmlkj

Uses intentional communication, but not at a symbolic language level: Student uses understandable communication through such modes 

as gestures, pictures, objects/textures, points, etc., to clearly express a variety of intentions. 

nmlkj

Student communicates primarily through cries, facial expressions, change in muscle tone, etc., but no clear use of objects/textures, 

regularized gestures, pictures, signs etc., to communicate. 

nmlkj

Yes
 

nmlkj

No
 

nmlkj
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Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013
12. Please list the augmentative (AAC) system that you are presently using with this 
student. 

 

13. Please choose the option that best describes this student's receptive 
communication.

14. Please choose the option that best describes this student's school attendance.

15. Please choose the option that best describes this student's level of reading.

 
Receptive Language

*

 
Health Issues/Attendance

*

 
Reading

*

 
Mathematics

Independently follows 1­2 step directions presented through words (e.g. words may be spoken, signed, printed, or any combination) and 

does NOT need additional cues. 

nmlkj

Requires additional cues (e.g., gestures, pictures, objects, or demonstrations/models) to follow 1­2 step directions.
 

nmlkj

Alerts to sensory input from another person (auditory, visual, touch, movement) BUT requires actual physical assistance to follow simple 

directions. 

nmlkj

Uncertain response to sensory stimuli (e.g., sound/voice; sight/gesture; touch; movement; smell).
 

nmlkj

Attends at least 90% of school days.
 

nmlkj

Attends approximately 75% of school days; absences primarily due to health issues.
 

nmlkj

Attends approximately 50% or less of school days; absences primarily due to health issues.
 

nmlkj

Receives Homebound Instruction due to health issues.
 

nmlkj

Highly irregular attendance or homebound instruction due to issues other than health.
 

nmlkj

Reads fluently with critical understanding in print or Braille (e.g., to differentiate fact/opinion, point of view, emotional response, etc).
 

nmlkj

Reads fluently with basic (literal) understanding from paragraphs/short passages with narrative/informational texts in print or Braille.
 

nmlkj

Reads basic sight words, simple sentences, directions, bullets, and/or lists in print or Braille.
 

nmlkj

Aware of text/Braille, follows directionality, makes letter distinctions, or tells a story from the pictures that are not linked to the text.
 

nmlkj

No observable awareness of print or Braille.
 

nmlkj
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Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013Student Communications Survey (SCS) 2012-2013
16. What literacy program are you currently using?

 

17. What does your data say about how successful your program is in meeting your 
student's literacy IEP goals?

 

Thank you for completing the Student Communication Survey! 

 
Thank you
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2012	
  Writing	
  Scoring	
  Manual	
   	
   	
  
	
  

	
   	
   	
  	
  

Introduction	
  
The	
  2012	
  Writing	
  Scoring	
  Manual	
  is	
  published	
  in	
  an	
  effort	
  to	
  provide	
  Assessors	
  of	
  the	
  
Alaska	
  Alternate	
  Assessment	
  (AKAA)	
  with	
  additional	
  guidance,	
  examples,	
  and	
  clarification	
  
regarding	
  the	
  scoring	
  of	
  the	
  AKAA	
  Writing	
  assessments.	
  The	
  Alaska	
  Department	
  of	
  
Education	
  and	
  Early	
  Development	
  (EED)	
  and	
  Dillard	
  Research	
  Associates	
  (DRA)	
  will	
  use	
  
this	
  manual	
  to	
  train	
  new	
  and	
  current	
  Assessors	
  in	
  a	
  more	
  targeted	
  manner	
  to	
  address	
  as	
  
many	
  potential	
  concerns	
  and/or	
  misunderstandings	
  in	
  the	
  field	
  regarding	
  how	
  to	
  score	
  
written	
  expression	
  as	
  possible.	
  	
  
	
  
For	
  those	
  who	
  seek	
  additional	
  information,	
  the	
  Using	
  CBM	
  for	
  Progress	
  Monitoring	
  in	
  
Written	
  Expression	
  and	
  Spelling	
  manual,	
  presented	
  at	
  the	
  July	
  2007	
  National	
  Summer	
  
Progress	
  Monitoring	
  Institute	
  and	
  published	
  by	
  Lynn	
  S.	
  Fuchs	
  and	
  Douglas	
  Fuchs,	
  is	
  a	
  
suggested	
  resource.	
  This	
  guidance	
  can	
  be	
  accessed	
  at	
  the	
  following	
  link	
  within	
  the	
  
Resources	
  tab,	
  followed	
  by	
  the	
  Response	
  to	
  Intervention	
  sub-­‐section.	
  This	
  manual	
  is	
  found	
  
within	
  the	
  Written	
  Expression	
  sub-­‐section	
  therein:	
  	
  
	
  

http://www.studentprogress.org/weblibrary.asp#expression	
  
	
  
Scoring	
  Written	
  Expression	
  
There	
  are	
  four	
  scoring	
  applications	
  that	
  must	
  be	
  considered	
  by	
  AKAA	
  Assessors,	
  scoring	
  
Correct	
  Word	
  Sequences	
  (CWSs),	
  scoring	
  Correct	
  Letter	
  Sequences	
  (CLSs),	
  scoring	
  Ideas	
  
and	
  Organization	
  (I&O),	
  and	
  scoring	
  Legibility.	
  The	
  rules	
  and	
  expectations	
  about	
  scoring	
  
CWS	
  will	
  be	
  addressed	
  first,	
  followed	
  by	
  the	
  rules	
  and	
  expectations	
  about	
  scoring	
  CLS.	
  
Scoring	
  Ideas	
  and	
  Organization	
  and	
  Legibility	
  will	
  be	
  addressed	
  as	
  the	
  last	
  section	
  in	
  the	
  
manual.	
  
	
  
Pre-­‐determined	
  or	
  Open-­‐ended	
  Items	
  
There	
  is	
  a	
  critical	
  distinction	
  to	
  consider	
  when	
  scoring	
  written	
  expression:	
  does	
  the	
  item	
  
have	
  a	
  pre-­‐determined	
  answer,	
  or	
  is	
  it	
  open-­‐ended?	
  When	
  responses	
  are	
  pre-­‐determined,	
  it	
  
is	
  possible	
  to	
  determine	
  the	
  maximum	
  number	
  of	
  correct	
  sequences	
  by	
  comparing	
  the	
  
student's	
  response	
  to	
  the	
  model	
  of	
  the	
  correct	
  response	
  for	
  scoring	
  purposes	
  (e.g.,	
  when	
  
the	
  student	
  copies	
  a	
  provided	
  word,	
  for	
  which	
  there	
  is	
  clearly	
  one	
  correct	
  answer	
  to	
  
compare	
  to	
  as	
  a	
  model).	
  However,	
  when	
  the	
  answer	
  is	
  not	
  provided	
  the	
  Assessor	
  must	
  
score	
  only	
  what	
  is	
  written	
  and	
  identify,	
  count,	
  and	
  score	
  the	
  correct	
  sequences	
  (e.g.,	
  'Write	
  
a	
  sentence	
  about	
  what	
  you	
  did	
  this	
  summer,'	
  which	
  has	
  no	
  correct	
  model	
  to	
  use	
  for	
  
comparison).	
  In	
  these	
  open-­‐ended	
  situations,	
  you	
  score	
  only	
  what	
  you	
  see.	
  You	
  cannot	
  infer	
  
what	
  words	
  are/might	
  be	
  missing.	
  	
  
	
  
Scoring	
  Keys	
  
For	
  student-­‐generated	
  responses	
  where	
  there	
  can	
  be	
  multiple	
  correct	
  answers	
  (e.g.,	
  “Write	
  
your	
  name	
  here	
  ________.”),	
  the	
  EED	
  and	
  DRA	
  have	
  developed	
  percentage-­‐based	
  scoring	
  
keys,	
  called	
  the	
  Correct	
  Word	
  Sequence	
  Scoring	
  Key	
  and	
  Correct	
  Letter	
  Sequence	
  Scoring	
  Key,	
  
which	
  must	
  be	
  used	
  in	
  combination	
  with	
  the	
  CWS	
  and	
  CLS	
  scoring	
  rules.	
  These	
  scoring	
  keys	
  
can	
  be	
  found	
  on	
  pages	
  13-­‐15.	
  Examples	
  of	
  how	
  to	
  score	
  student-­‐generated	
  responses	
  are	
  
also	
  included	
  in	
  that	
  section.	
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Acronyms	
  &	
  Important	
  Terms	
  
CWS	
   Correct	
  Word	
  Sequence	
  
CLS	
   Correct	
  Letter	
  Sequence	
  
I	
  &	
  O	
   Ideas	
  and	
  Organization	
  
legibility	
   Legibility	
  is	
  the	
  ability	
  of	
  a	
  person	
  who	
  does	
  not	
  know	
  the	
  student	
  to	
  

determine	
  exactly	
  what	
  a	
  student	
  has	
  written.	
  It	
  includes	
  the	
  correct	
  
formation	
  of	
  letters,	
  as	
  well	
  as	
  letters	
  into	
  words,	
  and	
  words	
  into	
  
sentences.	
  It	
  includes	
  a	
  left-­‐to-­‐right	
  orientation,	
  as	
  well	
  as	
  appropriate	
  
use	
  of	
  lines	
  and	
  space	
  where	
  the	
  written	
  product	
  is	
  recorded.	
  

caret	
  (^)	
   Demonstrates	
  that	
  the	
  implied	
  space/transition	
  is	
  correct.	
  
dash	
  (-­‐)	
   Demonstrates	
  that	
  the	
  implied	
  space/transition	
  is	
  incorrect.	
  
scoring	
  key	
   A	
  table	
  used	
  to	
  convert	
  percentage	
  correct	
  scores	
  into	
  test	
  score	
  points.	
  

This	
  is	
  necessary	
  for	
  student	
  responses	
  that	
  are	
  not	
  pre-­‐determined	
  by	
  
test	
  content,	
  such	
  as,	
  "Write	
  your	
  first	
  name	
  here."	
  Students	
  have	
  first	
  
names	
  of	
  varying	
  numbers	
  of	
  letters.	
  The	
  scoring	
  key	
  converts	
  the	
  
number	
  of	
  letters	
  into	
  a	
  common	
  metric	
  so	
  a	
  student	
  named	
  ^S^e^a^n^	
  
who	
  spells	
  his	
  name	
  correctly	
  would	
  get	
  the	
  same	
  credit	
  that	
  a	
  student	
  
named	
  ^B^r^i^t^t^a^n^y^	
  who	
  spells	
  her	
  name	
  correctly	
  would	
  get,	
  
even	
  though	
  their	
  names	
  vary	
  in	
  terms	
  of	
  the	
  number	
  of	
  letters.	
  

exemplar	
   An	
  example	
  of	
  writing	
  provided	
  as	
  an	
  example	
  for	
  Assessors	
  to	
  better	
  
understand	
  the	
  application	
  of	
  a	
  specific	
  scoring	
  expectation.	
  

implied	
  space	
   At	
  both	
  the	
  beginning	
  and	
  the	
  end	
  of	
  each	
  word/letter,	
  there	
  is	
  a	
  space	
  
that	
  is	
  scored	
  within	
  both	
  CWS	
  and	
  CLS	
  for	
  starting	
  and	
  ending	
  a	
  
sentence/word	
  with	
  the	
  correct	
  word/letter,	
  respectively	
  (e.g.,	
  the	
  
sentence	
  ^He^is^here.^	
  has	
  two	
  implied	
  spaces,	
  with	
  points	
  awarded	
  
for	
  beginning	
  the	
  sentence	
  with	
  a	
  capital	
  and	
  spelling	
  'He'	
  correctly,	
  as	
  
well	
  as	
  having	
  correct	
  end	
  punctuation,	
  the	
  period,	
  and	
  spelling	
  'here.'	
  
correctly;	
  ^b^e^d^	
  has	
  two	
  implied	
  spaces,	
  one	
  to	
  the	
  left	
  and	
  one	
  to	
  the	
  
right).	
  	
  

transition	
   Between	
  words/letters	
  there	
  are	
  transitions	
  that	
  are	
  scored	
  within	
  both	
  
CWS	
  and	
  CLS	
  (e.g.,	
  ^b^e^d^	
  has	
  two	
  transitions;	
  ^He^is^here.^	
  has	
  two	
  
transitions).	
  In	
  order	
  to	
  be	
  awarded	
  a	
  point	
  for	
  a	
  successful	
  transition,	
  
both	
  words	
  involved	
  must	
  be	
  independently	
  correct	
  (e.g.,	
  
spelled/capitalized/punctuated	
  appropriately)	
  and	
  they	
  must	
  also	
  be	
  in	
  
the	
  correct	
  order	
  given	
  analysis	
  of	
  the	
  meaning	
  (semantics)	
  and	
  
structure	
  (syntax)	
  of	
  the	
  overall	
  sentence.	
  

syntax	
   The	
  formal	
  structure	
  of	
  language	
  
semantics	
   The	
  meaning,	
  or	
  communication	
  message,	
  of	
  language	
  
punctuation	
   Abstract	
  symbols	
  used	
  to	
  convey	
  specific	
  grammatical	
  constructs,	
  such	
  

as	
  phrases,	
  clauses,	
  questions,	
  statements,	
  and	
  sentences	
  (e.g.,	
  commas,	
  
semi-­‐colons,	
  periods,	
  question	
  marks,	
  exclamation	
  points,	
  quotation	
  
marks).	
  

capitalization	
   Using	
  a	
  capital	
  letter	
  for	
  the	
  word	
  at	
  the	
  beginning	
  of	
  a	
  sentence	
  or	
  using	
  
a	
  capital	
  letter	
  at	
  the	
  beginning	
  of	
  a	
  word	
  to	
  identify	
  a	
  proper	
  noun.	
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Correct	
  Word	
  Sequences	
  Rules	
  
Definition:	
  A	
  Correct	
  Word	
  Sequence	
  (CWS)	
  is	
  a	
  series	
  of	
  words	
  and	
  transitions	
  that	
  are	
  
correctly	
  spelled,	
  capitalized,	
  punctuated	
  and	
  are	
  syntactically	
  and	
  semantically	
  acceptable	
  
within	
  the	
  context	
  of	
  a	
  sentence.	
  There	
  are	
  implied	
  spaces	
  at	
  the	
  beginning	
  and	
  end	
  of	
  each	
  
sentence.	
  There	
  are	
  also	
  transitions	
  between	
  each	
  word	
  that	
  are	
  scored	
  for	
  correctness.	
  In	
  
order	
  to	
  be	
  awarded	
  a	
  point	
  for	
  a	
  proper	
  transition,	
  both	
  words	
  must	
  be	
  independently	
  
correct	
  (e.g.,	
  correctly	
  spelled/capitalized/punctuated)	
  and	
  must	
  also	
  be	
  written	
  in	
  the	
  
correct	
  order	
  in	
  the	
  sentence	
  (e.g.,	
  looking	
  at	
  the	
  overall	
  sentence	
  meaning,	
  or	
  semantics,	
  
and	
  structure,	
  or	
  syntax).	
  Scoring	
  writing	
  using	
  a	
  CWS	
  method	
  allows	
  Assessors	
  an	
  
objective	
  manner	
  of	
  scoring	
  student’s	
  writing	
  of	
  sentences,	
  paragraphs,	
  etc.	
  	
  
	
  
Each	
  correct	
  CWS	
  is	
  scored	
  with	
  a	
  caret	
  (^).	
  	
  Each	
  incorrect	
  CWS	
  is	
  scored	
  with	
  a	
  dash	
  (-­‐).	
  	
  
If	
  the	
  first	
  word	
  is	
  correct	
  (including	
  capitalization),	
  a	
  caret	
  (^)	
  is	
  placed	
  before	
  that	
  word.	
  
If	
  the	
  last	
  word	
  is	
  correct	
  (including	
  end	
  punctuation),	
  a	
  caret	
  (^)	
  is	
  placed	
  after	
  that	
  word.	
  
Note:	
  Scoring	
  transitions	
  involves	
  looking	
  at	
  the	
  sequence	
  of	
  the	
  words	
  for	
  correctness;	
  
transitions	
  thus	
  cannot	
  be	
  attributed	
  to	
  one	
  word.	
  Both	
  words	
  must	
  be	
  independently	
  
correct	
  and	
  also	
  be	
  in	
  the	
  correct	
  order	
  for	
  a	
  transition	
  point	
  to	
  be	
  awarded.	
  
	
  
Conversely,	
  if	
  the	
  first	
  word	
  is	
  not	
  correct,	
  a	
  dash	
  (-­‐)	
  is	
  placed	
  in	
  the	
  implied	
  space	
  to	
  the	
  
left	
  of	
  (in	
  front	
  of)	
  the	
  word	
  and	
  in	
  the	
  transition	
  to	
  the	
  right	
  of	
  (after)	
  the	
  word,	
  thus	
  
resulting	
  in	
  a	
  two-­‐point	
  loss.	
  If	
  the	
  end	
  word	
  is	
  not	
  correct,	
  both	
  the	
  transition	
  to	
  the	
  left	
  of	
  
(in	
  front	
  of)	
  the	
  last	
  word	
  and	
  the	
  implied	
  space	
  to	
  the	
  right	
  of	
  (after)	
  the	
  last	
  word	
  are	
  
incorrect.	
  A	
  dash	
  (-­‐)	
  is	
  placed	
  both	
  before	
  and	
  after	
  the	
  last	
  word.	
  When	
  scoring,	
  first	
  
determine	
  the	
  number	
  of	
  possible	
  CWS,	
  then	
  score	
  for	
  CWS	
  by	
  adding	
  the	
  number	
  of	
  carets.	
  
This	
  also	
  results	
  in	
  a	
  two-­‐point	
  loss.	
  There	
  are	
  seven	
  rules	
  involved	
  in	
  scoring	
  CWS:	
  
	
  

• CWS	
  Rule	
  1	
  	
   	
   Maximum	
  Number	
  of	
  Sequences	
  	
  
• CWS	
  Rule	
  2	
  	
  	
   	
   Spelling	
  
• CWS	
  Rule	
  3	
  	
  	
  	
   	
   Beginning	
  Capitalization	
  	
  

o CWS	
  Rule	
  3a	
   	
   Internal	
  Capitalization	
  
• CWS	
  Rule	
  4	
  	
  	
   	
   Beginning	
  Punctuation	
  

o CWS	
  Rule	
  4a	
   	
   Internal	
  Punctuation	
  
o CWS	
  Rule	
  4b	
   	
   End	
  Punctuation	
   	
  

• CWS	
  Rule	
  5	
   	
   Syntax	
  
• CWS	
  Rule	
  6	
  	
   	
   General	
  Semantics	
  
• CWS	
  Rule	
  7	
   	
   Story	
  Titles	
  and	
  Endings	
   	
   	
  

	
  
The	
  rules	
  and	
  examples	
  of	
  each	
  rule	
  (Rule	
  1,	
  Rule	
  2,	
  Rule	
  3,	
  Rule	
  4,	
  Rule	
  5,	
  Rule	
  6,	
  &	
  Rule	
  7),	
  
and	
  subsets	
  (Rule	
  3a,	
  Rule	
  4a,	
  and	
  4b)	
  are	
  provided	
  below.	
  All	
  examples	
  include	
  an	
  
appropriately	
  scored	
  example,	
  as	
  well	
  as	
  the	
  typical	
  errors	
  associated	
  with	
  each	
  type	
  of	
  
scoring.	
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CWS	
  Rule	
  1	
  –	
  Maximum	
  Number	
  of	
  Sequences:	
  The	
  maximum	
  number	
  of	
  sequences	
  possible	
  
for	
  CWS	
  is	
  the	
  total	
  number	
  of	
  words	
  plus	
  one	
  (#	
  words	
  +	
  1).	
  The	
  same	
  pattern	
  repeats	
  for	
  
longer	
  sentences.	
  
	
  
CWS	
  Scored	
  Sentence	
   CWS	
  Score	
  Points	
  
^I^am.^	
  
(2	
  words	
  +	
  1	
  =	
  3	
  possible	
  sequences)	
  

CWS	
  =	
  3	
  

^You^are^tall.^	
  
(3	
  words	
  +	
  1	
  =	
  4	
  possible	
  sequences)	
  

CWS	
  =	
  4	
  

^You^are^very^tall.^	
  
(4	
  words	
  +	
  1	
  =	
  5	
  possible	
  sequences)	
  

CWS	
  =	
  5	
  

^You^are^the^tallest^person.^	
  
(5	
  words	
  +	
  1	
  =	
  6	
  possible	
  sequences)	
  

CWS	
  =	
  6	
  

^You^are^the^tallest^person^here.^	
  
(6	
  words	
  +	
  1	
  =	
  7	
  possible	
  sequences)	
  

CWS	
  =	
  7	
  

^You^are^the^tallest^person^in^Alaska.^	
  
(7	
  words	
  +	
  1	
  =	
  8	
  possible	
  sequences)	
  

CWS	
  =	
  8	
  

^You^are^the^tallest^person^in^the^state.^	
  
(8	
  words	
  +	
  1	
  =	
  9	
  possible	
  sequences)	
  

CWS	
  =	
  9	
  

	
  
CWS	
  Rule	
  2	
  –	
  Spelling:	
  Words	
  that	
  are	
  next	
  to	
  each	
  other	
  must	
  be	
  spelled	
  correctly	
  in	
  order	
  
to	
  constitute	
  a	
  correct	
  word	
  as	
  part	
  of	
  a	
  correct	
  word	
  sequence.	
  If	
  a	
  word	
  is	
  misspelled,	
  the	
  
transition/implied	
  space	
  to	
  the	
  left	
  (in	
  front	
  of)	
  and	
  the	
  transition/implied	
  space	
  to	
  the	
  
right	
  of	
  (after)	
  the	
  word	
  are	
  both	
  incorrect.	
  Spelling	
  errors	
  thus	
  result	
  in	
  a	
  loss	
  of	
  two-­‐
points,	
  unless	
  combined	
  with	
  other	
  errors	
  in	
  sequence.	
  Spelling	
  is	
  scored	
  as	
  follows:	
  
	
  
CWS	
  Scored	
  Sentence	
   CWS	
  Score	
  Points	
  
^When^I^woke^up,^I^was^very^happy.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (correct	
  sentence)	
   CWS	
  =	
  9/9	
  
-­‐Wen-­‐I^woke^up,^I^was^very^happy.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (misspelling	
  'When')	
   CWS	
  =	
  7/9	
  
^When^I-­‐wok-­‐up,^I^was-­‐verry-­‐happy.^(misspelling	
  'woke'	
  &	
  'very')	
   CWS	
  =	
  5/9	
  
	
  
CWS	
  Rule	
  3	
  –	
  Beginning	
  Capitalization:	
  The	
  first	
  word	
  of	
  a	
  sentence	
  must	
  be	
  capitalized	
  to	
  
constitute	
  a	
  correct	
  word	
  as	
  part	
  of	
  a	
  correct	
  word	
  sequence.	
  If	
  the	
  first	
  word	
  is	
  not	
  
capitalized,	
  the	
  implied	
  space	
  to	
  the	
  left	
  of	
  (in	
  front	
  of)	
  the	
  word	
  and	
  the	
  transition	
  to	
  the	
  
right	
  of	
  (after)	
  the	
  word	
  are	
  both	
  incorrect.	
  Beginning	
  capitalization	
  errors	
  thus	
  result	
  in	
  a	
  
loss	
  of	
  two-­‐points,	
  unless	
  combined	
  with	
  other	
  errors	
  in	
  sequence.	
  Beginning	
  capitalization	
  
is	
  scored	
  as	
  follows:	
  
	
  
CWS	
  Scored	
  Sentence	
   CWS	
  Score	
  Points	
  
^When^I^woke^up,^I^was^very^happy.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (correct	
  sentence)	
   CWS	
  =	
  9/9	
  
-­‐when-­‐I^woke^up,^I^was^very^happy.^	
  	
  (incorrect	
  capitalization)	
   CWS	
  =	
  7/9	
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CWS	
  Rule	
  3a	
  –	
  Internal	
  Capitalization:	
  Proper	
  nouns	
  must	
  be	
  capitalized	
  to	
  constitute	
  a	
  
correct	
  word	
  as	
  part	
  of	
  a	
  correct	
  word	
  sequence;	
  words	
  that	
  are	
  not	
  proper	
  nouns,	
  
alternately,	
  should	
  not	
  be	
  capitalized.	
  	
  If	
  a	
  proper	
  noun	
  is	
  not	
  capitalized	
  or	
  a	
  word	
  that	
  is	
  
not	
  a	
  proper	
  noun	
  is	
  capitalized,	
  the	
  implied	
  space/transition	
  to	
  the	
  left	
  of	
  (in	
  front	
  of)	
  and	
  
to	
  the	
  right	
  of	
  (after)	
  the	
  word	
  are	
  both	
  incorrect.	
  Internal	
  capitalization	
  errors	
  thus	
  result	
  
in	
  a	
  two-­‐point	
  loss,	
  unless	
  combined	
  with	
  other	
  errors	
  in	
  sequence.	
  Internal	
  capitalization	
  
is	
  scored	
  as	
  follows:	
  
	
  
CWS	
  Scored	
  Sentence	
   CWS	
  Score	
  Points	
  
^I^was^still^happy^when^I^woke^up.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (correct	
  sentence)	
   CWS	
  =	
  9/9	
  
^I^was^still^happy^when-­‐i-­‐woke^up.^	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (incorrect	
  internal	
  capitalization)	
  

CWS	
  =	
  7/9	
  

	
  
CWS	
  Rule	
  4	
  –	
  Beginning	
  Punctuation:	
  Words	
  that	
  are	
  next	
  to	
  each	
  other	
  must	
  have	
  
appropriate	
  punctuation	
  in	
  order	
  to	
  be	
  scored	
  as	
  correct,	
  including	
  quotation	
  marks	
  and	
  
commas.	
  If	
  a	
  word	
  does	
  not	
  have	
  appropriate	
  punctuation,	
  the	
  implied	
  space/transition	
  to	
  
the	
  left	
  of	
  (in	
  front	
  of)	
  and	
  the	
  implied	
  space/transition	
  to	
  the	
  right	
  of	
  (after)	
  the	
  word	
  are	
  
both	
  incorrect.	
  Beginning	
  punctuation	
  errors	
  thus	
  result	
  in	
  a	
  loss	
  of	
  two-­‐points,	
  unless	
  
combined	
  with	
  other	
  errors	
  in	
  sequence.	
  Beginning	
  punctuation	
  is	
  scored	
  as	
  follows:	
  
	
  
CWS	
  Scored	
  Sentence	
   CWS	
  Score	
  Points	
  
^"I^am^still^happy,"^	
  I^said.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (correct	
  sentence)	
   CWS	
  =	
  7/7	
  
-­‐I-­‐am^still^happy,"^	
  I^said.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (missing	
  open	
  quotation	
  mark)	
   CWS	
  =	
  5/7	
  
	
  
CWS	
  Rule	
  4a	
  –	
  Internal	
  Punctuation:	
  Adjacent	
  words	
  must	
  have	
  appropriate	
  punctuation,	
  
including	
  quotation	
  marks	
  and	
  commas.	
  If	
  a	
  word	
  does	
  not	
  have	
  appropriate	
  punctuation,	
  
the	
  implied	
  space/transition	
  to	
  the	
  left	
  of	
  (in	
  front	
  of)	
  and	
  the	
  implied	
  space/transition	
  to	
  
the	
  right	
  of	
  (after)	
  the	
  word	
  are	
  both	
  incorrect.	
  Internal	
  punctuation	
  errors	
  thus	
  result	
  in	
  a	
  
loss	
  of	
  two-­‐points,	
  unless	
  combined	
  with	
  other	
  errors	
  in	
  sequence.	
  Internal	
  punctuation	
  is	
  
scored	
  as	
  follows:	
  
	
  
CWS	
  Scored	
  Sentence	
   CWS	
  Score	
  Points	
  
^"I^am^still^happy,"^	
  I^said.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (correct	
  sentence)	
   CWS	
  =	
  7/7	
  
^"I^am^still-­‐happy"-­‐	
  I^said.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (missing	
  comma)	
   CWS	
  =	
  5/7	
  
	
  
CWS	
  Rule	
  4b	
  –	
  End	
  Punctuation:	
  Sentences	
  must	
  have	
  appropriate	
  end	
  punctuation	
  
(periods,	
  question	
  marks,	
  and	
  exclamation	
  points).	
  If	
  a	
  word	
  does	
  not	
  have	
  appropriate	
  end	
  
punctuation,	
  the	
  transition	
  to	
  the	
  left	
  of	
  (in	
  front	
  of)	
  and	
  the	
  implied	
  space	
  to	
  the	
  right	
  of	
  
(after)	
  the	
  word	
  are	
  both	
  incorrect.	
  End	
  punctuation	
  errors	
  thus	
  result	
  in	
  a	
  loss	
  of	
  two-­‐
points,	
  unless	
  combined	
  with	
  other	
  errors	
  in	
  sequence.	
  End	
  punctuation	
  is	
  scored	
  as	
  
follows:	
  
	
  
CWS	
  Scored	
  Sentence	
   CWS	
  Score	
  Points	
  
^"I^am^still^happy,"^	
  I^said.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (correct	
  sentence)	
   CWS	
  =	
  7/7	
  
^"I^am^still^happy,"^	
  I-­‐said-­‐	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (missing	
  period)	
   CWS	
  =	
  5/7	
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CWS	
  Rule	
  5	
  –	
  Syntax:	
  Syntax	
  includes	
  all	
  of	
  the	
  rules	
  that	
  define	
  how	
  words	
  can	
  be	
  
combined	
  in	
  English	
  into	
  clauses,	
  phrases,	
  and	
  sentences.	
  It	
  is	
  the	
  formal	
  aspect	
  of	
  
grammar,	
  or	
  the	
  structure	
  of	
  the	
  language.	
  Yoda,	
  the	
  Jedi	
  master	
  in	
  the	
  Star	
  Wars	
  movie	
  
series,	
  provides	
  many	
  famous	
  examples	
  of	
  inappropriate	
  syntax.	
  For	
  example	
  he	
  uses	
  
phrases	
  such	
  as,	
  "Unhappy	
  with	
  you,	
  I	
  am."	
  The	
  structure	
  is	
  wrong	
  (syntax),	
  while	
  the	
  
meaning	
  remains	
  intact	
  (semantics).	
  Words	
  that	
  are	
  next	
  to	
  each	
  other	
  must	
  be	
  placed	
  in	
  
an	
  order	
  that	
  is	
  allowable	
  within	
  English	
  syntactical	
  requirements.	
  There	
  are	
  acceptable	
  
sentences	
  in	
  which	
  word	
  order	
  will	
  allow	
  for	
  multiple	
  formations,	
  so	
  the	
  appropriateness	
  
of	
  the	
  structure	
  must	
  be	
  viewed	
  through	
  acceptable	
  meaning.	
  Syntax	
  errors	
  are	
  typically	
  
the	
  result	
  of	
  selecting	
  inappropriate	
  word	
  order	
  structures,	
  or	
  an	
  inappropriate	
  match	
  
between	
  the	
  subject	
  and	
  the	
  predicate.	
  For	
  AKAA	
  purposes,	
  sentences	
  that	
  begin	
  with	
  
conjunctions	
  are	
  acceptable,	
  as	
  are	
  sentences	
  that	
  end	
  with	
  prepositions.	
  Because	
  syntax	
  
may	
  include	
  additional	
  words	
  and/or	
  multiple	
  acceptable	
  structures,	
  it	
  is	
  not	
  possible	
  to	
  
establish	
  a	
  simple	
  two-­‐point	
  loss	
  scoring	
  rule	
  for	
  syntax.	
  Syntax	
  is	
  scored	
  as	
  follows:	
  
	
  
CWS	
  Scored	
  Sentence	
   CWS	
  Score	
  Points	
  
^"I^am^still^happy,"^	
  I^said.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (correct	
  sentence)	
   CWS	
  =	
  7/7	
  
^"I^am^happy^still,"^I^said.^	
  	
  	
  	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (acceptable,	
  even	
  though	
  not	
  in	
  typical	
  order)	
  

CWS	
  =	
  7/7	
  

^"I-­‐still^happy-­‐am,"-­‐	
  I^said.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (wrong	
  word	
  order)	
   CWS	
  =	
  4/7	
  
^I^said,-­‐"Me-­‐is-­‐happy^still."^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (wrong	
  subject/verb	
  agreement)	
   CWS	
  =	
  4/7	
  
^I-­‐be-­‐happy.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (wrong	
  subject/verb	
  agreement)	
   CWS	
  =	
  2/4	
  
^But^I^don't^want^to^do^that.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (starting	
  with	
  a	
  conjunction)	
   CWS	
  =	
  8/8	
  
^And^that's^what^I^told^him.^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (starting	
  with	
  a	
  conjunction)	
   CWS	
  =	
  7/7	
  
^Where's^she^going^to?^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (ending	
  with	
  a	
  preposition)	
   CWS	
  =	
  5/5	
  
	
  
CWS	
  Rule	
  6	
  –	
  General	
  Semantics:	
  Semantics	
  includes	
  all	
  of	
  the	
  rules	
  that	
  define	
  how	
  we	
  
make	
  meaning	
  out	
  of	
  clauses,	
  phrases,	
  and	
  sentences.	
  It	
  is	
  the	
  content	
  aspect	
  of	
  grammar,	
  
or	
  what	
  the	
  words	
  in	
  a	
  specific	
  combination	
  actually	
  mean.	
  Words	
  must	
  be	
  combined	
  such	
  
that	
  they	
  construct	
  meaning.	
  If	
  a	
  combination	
  of	
  words	
  does	
  not	
  construct	
  a	
  clear	
  and	
  
accepted	
  meaning,	
  then	
  it	
  does	
  not	
  constitute	
  a	
  correct	
  word	
  sequence.	
  Semantics	
  errors	
  
typically	
  result	
  from	
  misspellings	
  (addressed	
  in	
  CLS	
  below),	
  omission	
  of	
  critical	
  words,	
  
inappropriate	
  word	
  usage,	
  selecting	
  inappropriate	
  prefixes	
  and	
  suffixes,	
  using	
  adjectives	
  in	
  
place	
  of	
  nouns	
  inappropriately,	
  using	
  adjectives	
  in	
  place	
  of	
  adverbs	
  inappropriately,	
  etc.	
  
Because	
  semantics	
  is	
  subject	
  to	
  the	
  interpretation	
  of	
  the	
  entire	
  sentence,	
  as	
  well	
  as	
  the	
  
meaning	
  related	
  to	
  sentence	
  syntax,	
  it	
  is	
  not	
  possible	
  to	
  generate	
  a	
  simple	
  two-­‐point	
  loss	
  
rule	
  for	
  semantics.	
  Semantics	
  is	
  scored	
  as	
  follows:	
  
	
  
CWS	
  Scored	
  Sentence	
   CWS	
  Score	
  Points	
  
^He-­‐not^healthy.^	
  	
  (omission	
  of	
  the	
  verb,	
  without	
  a	
  model	
  provided)	
   CWS	
  =	
  3/4	
  
^I^don't^know-­‐nobody.-­‐	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (inappropriate	
  word	
  usage/double	
  negative)	
  

CWS	
  =	
  3/5	
  

^He^is-­‐inhealthy.-­‐	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (inappropriate	
  prefix)	
   CWS	
  =	
  2/4	
  
^He^learned-­‐quick.-­‐	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (adjective	
  used	
  as	
  an	
  adverb)	
   CWS	
  =	
  2/4	
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CWS	
  Rule	
  7	
  –	
  Story	
  Titles	
  and	
  Endings:	
  Words	
  that	
  are	
  written	
  as	
  part	
  of	
  a	
  story’s	
  title	
  or	
  
ending	
  are	
  included	
  in	
  the	
  CWS	
  total	
  using	
  Rules	
  1-­‐6.	
  For	
  AKAA	
  purposes,	
  quotation	
  marks	
  
or	
  underlining	
  are	
  optional	
  for	
  story	
  titles.	
  Story	
  titles	
  and	
  endings	
  are	
  scored	
  as	
  follows:	
  
	
  
CWS	
  Scored	
  Sentence	
   CWS	
  Score	
  Points	
  
^My^Story^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (correct	
  title)	
   CWS	
  =	
  3/3	
  
-­‐my-­‐Story^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (incorrect	
  capitalization)	
   CWS	
  =	
  1/3	
  
^The^End^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (correct	
  ending)	
   CWS	
  =	
  3/3	
  
^The-­‐end-­‐	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (incorrect	
  capitalization)	
   CWS	
  =	
  1/3	
  
	
  
There	
  are	
  some	
  examples	
  that	
  have	
  caused	
  consternation	
  for	
  scoring	
  writing	
  that	
  are	
  
difficult	
  to	
  address	
  unless	
  you	
  are	
  familiar	
  with	
  the	
  student.	
  You	
  will	
  know	
  your	
  students	
  
and	
  understand	
  what	
  materials	
  they	
  have	
  been	
  exposed	
  to	
  recently	
  and	
  can	
  use	
  your	
  
knowledge	
  to	
  determine	
  whether	
  or	
  not	
  the	
  student	
  intended	
  to	
  use	
  the	
  words	
  written	
  as	
  
part	
  of	
  a	
  title,	
  or	
  as	
  part	
  of	
  the	
  body	
  of	
  the	
  story.	
  For	
  example,	
  a	
  student	
  may	
  write,	
  "Magic	
  
Princess	
  –	
  Hot	
  land,"	
  with	
  the	
  words	
  'Hot	
  land.'	
  written	
  below	
  the	
  words	
  'Magic	
  Princess'.	
  
Would	
  this	
  be	
  scored	
  as	
  a	
  title	
  with	
  one	
  attempt	
  to	
  write	
  a	
  sentence,	
  or	
  as	
  two	
  attempts	
  to	
  
write	
  a	
  sentence?	
  The	
  answer	
  is	
  that	
  it	
  is	
  almost	
  impossible	
  to	
  determine	
  unless	
  you	
  are	
  the	
  
Assessor	
  and	
  are	
  familiar	
  with	
  the	
  student.	
  That	
  being	
  said,	
  the	
  student	
  would	
  receive	
  3	
  
points	
  for	
  '^Magic^Princess^'	
  if	
  it	
  were	
  considered	
  as	
  a	
  title,	
  whereas	
  the	
  student	
  would	
  
receive	
  only	
  1	
  point	
  if	
  it	
  were	
  considered	
  as	
  a	
  sentence	
  (^Magic-­‐Princess-­‐).	
  It	
  is	
  best	
  to	
  give	
  
the	
  benefit	
  of	
  the	
  doubt	
  when	
  scoring	
  writing,	
  where	
  feasible.	
  We	
  therefore	
  recommend	
  
that	
  this	
  example	
  would	
  be	
  scored	
  as	
  a	
  title	
  with	
  one	
  attempted	
  sentence.	
  
	
  
There	
  may	
  also	
  be	
  situations	
  where	
  students	
  in	
  the	
  upper	
  grades	
  write	
  multiple	
  sentences.	
  
Remember	
  that	
  when	
  scoring	
  CWS	
  for	
  multiple	
  sentences	
  that	
  there	
  are	
  two	
  implied	
  spaces	
  
between	
  the	
  sentences	
  (one	
  at	
  the	
  end	
  of	
  the	
  first	
  sentence;	
  one	
  at	
  the	
  beginning	
  of	
  the	
  
following	
  sentence).	
  
	
  
Miscellaneous	
  AKAA	
  CWS	
  Exceptions	
  –	
  Here	
  are	
  examples	
  of	
  situations	
  that	
  may	
  occur	
  in	
  
student	
  writing,	
  as	
  well	
  as	
  expectations	
  regarding	
  how	
  to	
  score	
  them	
  for	
  the	
  purposes	
  of	
  
the	
  Alternate	
  Assessment:	
  

1. Slang	
  words,	
  such	
  as	
  “gonna”	
  and	
  “kinda”	
  are	
  not	
  correct	
  words.	
  
2. Count	
  numerals,	
  dates,	
  and	
  amounts	
  as	
  correct	
  words.	
  
3. Count	
  ampersand	
  (&)	
  as	
  one	
  correct	
  word.	
  
4. Count	
  hyphenated	
  words	
  as	
  one	
  word	
  [e.g.,	
  ^He’s^hot-­‐tempered.^	
  (3	
  possible	
  

sequences)].	
  
5. 	
  “A	
  lot”	
  is	
  two	
  words,	
  not	
  one.	
  
6. “Lunchroom”	
  is	
  one	
  word,	
  not	
  two.	
  
7. “Gray”	
  and	
  “grey”	
  are	
  both	
  correct	
  words.	
  
8. “t-­‐shirts,”	
  “teeshirts,”	
  and	
  “t	
  shirts”	
  are	
  correct	
  words	
  and	
  counted	
  as	
  one	
  word.	
  
9. The	
  word	
  “like”	
  in	
  the	
  middle	
  of	
  a	
  sentence	
  is	
  not	
  a	
  correct	
  word	
  (e.g.,	
  ^He^wore-­‐

like-­‐a^t-­‐shirt.^)	
  
10. Abbreviations	
  are	
  correct	
  words	
  (e.g.,	
  min.,	
  hr.,	
  lb.,	
  etc.)	
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Correct	
  Letter	
  Sequences	
  Rules	
  

Definition:	
  A	
  Correct	
  Letter	
  Sequence	
  (CLS)	
  is	
  a	
  sequence	
  of	
  letters,	
  or	
  implied	
  
spaces/spaces	
  and	
  letters,	
  correctly	
  sequenced	
  within	
  a	
  word.	
  Scoring	
  writing	
  using	
  a	
  CLS	
  
method	
  allows	
  Assessors	
  an	
  objective	
  manner	
  of	
  scoring	
  student	
  spelling	
  of	
  individual	
  
words.	
  Each	
  correct	
  CLS	
  is	
  scored	
  with	
  a	
  caret	
  (^).	
  	
  Each	
  incorrect	
  CLS	
  is	
  scored	
  with	
  a	
  dash	
  
(-­‐).	
  	
  If	
  the	
  first	
  letter	
  is	
  correct,	
  a	
  caret	
  is	
  placed	
  to	
  the	
  left	
  of	
  (in	
  front	
  of)	
  that	
  letter.	
  If	
  the	
  
last	
  letter	
  is	
  correct,	
  a	
  caret	
  is	
  placed	
  to	
  the	
  right	
  of	
  (after)	
  that	
  letter.	
  When	
  scoring,	
  first	
  
determine	
  the	
  number	
  of	
  possible	
  CLS,	
  then	
  score	
  for	
  CLS	
  by	
  adding	
  the	
  number	
  of	
  carets.	
  
There	
  are	
  five	
  rules	
  involved	
  in	
  scoring	
  CLS:	
  
	
  

• CLS	
  Rule	
  1	
  	
   	
   Maximum	
  Number	
  of	
  Sequences	
  	
  
• CLS	
  Rule	
  2	
  	
  	
   	
   Implied	
  Spaces	
  
• CLS	
  Rule	
  3	
  	
  	
  	
   	
   Insertions	
  

o CLS	
  Rule	
  3a	
   	
   Capital	
  Letters	
  
o CLS	
  Rule	
  3b	
   	
   Rotated	
  Letters	
  

• CLS	
  Rule	
  4	
  	
  	
   	
   Omissions	
  
o CLS	
  Rule	
  4a	
   	
   Double	
  Letters	
  

• CLS	
  Rule	
  5	
  	
   	
   Punctuation	
  	
  
	
  
The	
  rules	
  and	
  examples	
  of	
  each	
  rule	
  (Rule	
  1,	
  Rule	
  2,	
  Rule	
  3,	
  Rule	
  4,	
  &	
  Rule	
  5),	
  and	
  subsets	
  
(Rule	
  3a,	
  Rule	
  3b,	
  and	
  Rule	
  4a)	
  are	
  provided	
  below.	
  All	
  examples	
  include	
  an	
  appropriately-­‐
scored	
  example,	
  as	
  well	
  as	
  the	
  typical	
  errors	
  associated	
  with	
  each	
  type	
  of	
  scoring.	
  
	
  
CLS	
  Rule	
  1	
  -­‐	
  	
  Maximum	
  Number	
  of	
  Sequences:	
  The	
  maximum	
  number	
  of	
  sequences	
  possible	
  
for	
  any	
  given	
  spelling	
  word	
  using	
  CLS	
  is	
  the	
  number	
  of	
  letters	
  that	
  are	
  in	
  the	
  word,	
  plus	
  one	
  
(#letters	
  +1).	
  This	
  pattern	
  is	
  elaborated	
  in	
  the	
  table	
  below.	
  The	
  same	
  pattern	
  repeats	
  for	
  
longer	
  words.	
  	
  
	
  

Word	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  
I	
  	
   ^I^	
   CLS	
  =	
  2	
  	
  
In	
   ^i^n^	
   CLS	
  =	
  3	
  
The	
   ^t^h^e^	
   CLS	
  =	
  4	
  
Boat	
   ^b^o^a^t^	
   CLS	
  =	
  5	
  
Apple	
   ^a^p^p^l^e^	
   CLS	
  =	
  6	
  
Saturn	
   ^S^a^t^u^r^n^	
   CLS	
  =	
  7	
  
Trouble	
   ^t^r^o^u^b^l^e^	
   CLS	
  =	
  8	
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CLS	
  Rule	
  2	
  -­‐	
  Implied	
  Spaces:	
  There	
  is	
  an	
  implied	
  space	
  to	
  the	
  left	
  of	
  (in	
  front	
  of)	
  and	
  to	
  the	
  
right	
  of	
  (after)	
  each	
  word	
  that	
  must	
  be	
  scored	
  for	
  correctness.	
  Because	
  insertions	
  of	
  a	
  letter	
  
at	
  the	
  beginning	
  or	
  end	
  of	
  a	
  word	
  may	
  result	
  in	
  only	
  a	
  one-­‐point	
  loss	
  (e.g.,	
  with	
  the	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
's-­‐t^o^p^'	
  and	
  's-­‐t^o^p-­‐s'	
  examples	
  below),	
  it	
  is	
  not	
  possible	
  to	
  establish	
  a	
  simple	
  two-­‐
point	
  rule	
  for	
  CLS	
  implied	
  spaces.	
  Implied	
  spaces	
  are	
  scored	
  as	
  follows:	
  	
  
	
  

Word	
   Student	
  Spelling	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  

top	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
(4	
  possible	
  
sequences)	
  

top	
  	
   ^t^o^p^	
   CLS	
  =	
  4/4	
  
dop	
   -­‐d-­‐o^p^	
   CLS	
  =	
  2/4	
  
tod	
   ^t^o-­‐d-­‐	
   CLS	
  =	
  2/4	
  
stop	
   s-­‐t^o^p^	
   CLS	
  =	
  3/4	
  
stops	
   s-­‐t^o^p-­‐s	
   CLS	
  =	
  2/4	
  

	
  
CLS	
  Rule	
  3	
  –	
  Insertions:	
  When	
  extra	
  letters	
  are	
  written	
  within	
  the	
  word,	
  it	
  is	
  called	
  an	
  
insertion.	
  Because	
  insertions	
  of	
  a	
  letter	
  within	
  a	
  word	
  may	
  result	
  in	
  only	
  a	
  one-­‐point	
  loss	
  if	
  
all	
  of	
  the	
  other	
  letters	
  are	
  correct	
  (e.g.,	
  with	
  the	
  '^w^a-­‐u-­‐l^n^u^t^'	
  example	
  below),	
  it	
  is	
  not	
  
possible	
  to	
  establish	
  a	
  simple	
  two-­‐point	
  rule	
  for	
  CLS	
  insertions.	
  Insertions	
  are	
  scored	
  as	
  
follows:	
  
	
  

Word	
   Student	
  Spelling	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  
walnut	
  

(7	
  possible	
  
sequences)	
  

walnut	
  	
   ^w^a^l^n^u^t^	
   CLS	
  =	
  7/7	
  
waulnut	
   ^w^a-­‐u-­‐l^n^u^t^	
   CLS	
  =	
  6/7	
  
walenut	
   ^w^a^l-­‐e-­‐n^u^t^	
   CLS	
  =	
  6/7	
  

	
  
CLS	
  Rule	
  3a	
  –	
  Capital	
  Letters:	
  When	
  capital	
  letters	
  are	
  inserted	
  into	
  a	
  word,	
  the	
  letter	
  does	
  
not	
  count	
  as	
  a	
  correct	
  letter	
  sequence,	
  even	
  when	
  it’s	
  the	
  correct	
  letter.	
  If	
  a	
  capital	
  letter	
  is	
  
inserted,	
  the	
  preceding	
  and	
  following	
  transitions	
  are	
  both	
  incorrect.	
  Capital	
  letter	
  insertion	
  
errors	
  thus	
  result	
  in	
  a	
  loss	
  of	
  two-­‐points,	
  unless	
  combined	
  with	
  other	
  errors	
  in	
  sequence.	
  A	
  
capital	
  letter	
  insertion	
  is	
  scored	
  as	
  follows:	
  
	
  

Word	
   Student	
  Spelling	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  
cup	
  

(4	
  possible	
  
sequences)	
  

cup	
  	
   ^c^u^p^	
   CLS	
  =	
  4/4	
  
cUp	
   ^c-­‐U-­‐p^	
   CLS	
  =	
  2/4	
  

	
  
word	
  

(5	
  possible	
  
sequences)	
  

word	
  	
   ^w^o^r^d^	
   CLS	
  =	
  5/5	
  
woRd	
   ^w^o-­‐R-­‐d^	
   CLS	
  =	
  3/5	
  
Word	
   -­‐W-­‐o^r^d^	
   CLS	
  =	
  3/5	
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CLS	
  Rule	
  3b	
  –	
  Rotated	
  Letters:	
  When	
  rotated	
  letters	
  are	
  inserted	
  into	
  a	
  word,	
  they	
  do	
  not	
  
count	
  as	
  a	
  correct	
  letter	
  sequence	
  (e.g.,	
  d	
  for	
  b,	
  q	
  for	
  p,	
  b	
  for	
  p,	
  d	
  for	
  p,	
  etc.).	
  If	
  a	
  letter	
  is	
  
rotated,	
  the	
  implied	
  space/transition	
  to	
  the	
  left	
  of	
  (in	
  front	
  of)	
  and	
  the	
  implied	
  
space/transition	
  to	
  the	
  right	
  of	
  (after)	
  the	
  word	
  are	
  both	
  incorrect.	
  Rotated	
  letter	
  insertion	
  
errors	
  thus	
  result	
  in	
  a	
  loss	
  of	
  two-­‐points,	
  unless	
  combined	
  with	
  other	
  errors	
  in	
  sequence.	
  A	
  
rotated	
  letter	
  insertion	
  is	
  scored	
  as	
  follows:	
  
	
  

Word	
   Student	
  Spelling	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  
best	
  

(5	
  possible	
  
sequences)	
  

best	
  	
   ^b^e^s^t^	
   CLS=	
  5/5	
  
dest	
   -­‐d-­‐e^s^t^	
   CLS	
  =	
  3/5	
  

ripple	
  
(7	
  possible	
  
sequences)	
  

ripple	
   ^r^i^p^p^l^e^	
   CLS	
  =	
  7/7	
  
riqple	
   ^r^i-­‐q-­‐p^l^e^	
   CLS	
  =	
  5/7	
  

	
  
CLS	
  Rule	
  4	
  –	
  Omissions:	
  When	
  required	
  letters	
  are	
  missing,	
  it	
  is	
  called	
  an	
  omission.	
  Because	
  
omissions	
  of	
  multiple	
  letters	
  within	
  a	
  word	
  may	
  result	
  in	
  a	
  loss	
  that	
  is	
  less	
  than	
  two	
  points	
  
per	
  letter	
  (e.g.,	
  with	
  the	
  '^g-­‐-­‐-­‐t^'	
  example	
  below),	
  it	
  is	
  not	
  possible	
  to	
  establish	
  a	
  simple	
  
two-­‐point	
  rule	
  for	
  CLS	
  omissions,	
  unless	
  combined	
  with	
  other	
  errors	
  in	
  sequence.	
  An	
  
omission	
  is	
  scored	
  as	
  follows:	
  
	
  

Word	
   Student	
  Spelling	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  
	
  

goat	
  
(5	
  possible	
  
sequences)	
  

goat	
  	
   ^g^o^a^t^	
   CLS	
  =	
  5/5	
  
got	
   ^g^o-­‐-­‐t^	
   CLS	
  =	
  3/5	
  
oat	
   -­‐-­‐o^a^t^	
   CLS	
  =	
  3/5	
  
gt	
   ^g-­‐-­‐-­‐t^	
   CLS	
  =	
  2/5	
  

	
  
CLS	
  Rule	
  4a	
  –	
  Double	
  Letters:	
  There	
  is	
  a	
  special	
  type	
  of	
  omission	
  for	
  double	
  letters	
  (e.g.,	
  ll,	
  tt,	
  
ee,	
  oo).	
  If	
  one	
  letter	
  in	
  a	
  double-­‐letter	
  combination	
  is	
  omitted,	
  count	
  only	
  the	
  first	
  letter	
  
written	
  as	
  a	
  CLS.	
  The	
  transition	
  to	
  the	
  right	
  of	
  (after)	
  the	
  first	
  letter	
  of	
  the	
  double-­‐letter	
  
error	
  is	
  scored	
  as	
  incorrect,	
  as	
  is	
  the	
  transition	
  to	
  the	
  right	
  of	
  (after)	
  where	
  the	
  second	
  
letter	
  should	
  have	
  been.	
  Double-­‐letter	
  omissions	
  thus	
  result	
  in	
  a	
  loss	
  of	
  two	
  points,	
  unless	
  
combined	
  with	
  other	
  errors	
  in	
  sequence.	
  Double-­‐letter	
  omissions	
  are	
  scored	
  as	
  follows:	
  
	
  

Word	
   Student	
  Spelling	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  
	
  

cool	
  
(5	
  possible	
  
sequences)	
  

cool	
  	
   ^c^o^o^l^	
   CLS	
  =	
  5/5	
  
col	
   ^c^o-­‐-­‐l^	
  	
   CLS	
  =	
  3/5	
  

fell	
  
(5	
  possible	
  
sequences)	
  

fell	
  	
   ^f^e^l^l^	
   CLS	
  =	
  5/5	
  
fel	
   ^f^e^l-­‐-­‐	
   CLS	
  =	
  3/5	
  

App3.2c_Annual_Mentor_Training_Handouts 22



2012	
  Writing	
  Scoring	
  Manual	
   	
   	
  
	
  

	
   	
   	
  	
  

Word	
   Student	
  Spelling	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  
	
  

peep	
  
(5	
  possible	
  
sequences)	
  

peep	
  	
   ^p^e^e^p^	
   CLS	
  =	
  5/5	
  
pep	
   ^p^e-­‐-­‐p^	
   CLS	
  =	
  3/5	
  

battle	
  
(7	
  possible	
  
sequences)	
  

battle	
  	
   ^b^a^t^t^l^e^	
   CLS	
  =	
  7/7	
  
batl	
   ^b^a^t-­‐-­‐l-­‐-­‐	
  	
   CLS	
  =	
  3/7	
  

	
  
CLS	
  Rule	
  5	
  –	
  Punctuation:	
  When	
  scoring	
  sentences	
  for	
  CLS,	
  punctuation	
  is	
  scored	
  as	
  part	
  of	
  
the	
  letter	
  that	
  is	
  to	
  the	
  left	
  of	
  the	
  punctuation	
  mark.	
  When	
  there	
  are	
  punctuation	
  errors,	
  the	
  
implied	
  space/transition	
  to	
  the	
  left	
  (in	
  front	
  of)	
  and	
  the	
  implied	
  space/transition	
  to	
  the	
  
right	
  (after)	
  the	
  letter	
  are	
  both	
  incorrect.	
  Punctuation	
  errors	
  therefore	
  result	
  in	
  a	
  loss	
  of	
  
two-­‐points,	
  unless	
  combined	
  with	
  other	
  errors	
  in	
  sequence.	
  Punctuation	
  is	
  scored	
  as	
  
follows:	
  
	
  

Word	
   Student	
  Spelling	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  
Joe’s	
  

(5	
  possible	
  
sequences)	
  

Joe’s	
  	
   ^J^o^e’^s^	
   CLS	
  =	
  5/5	
  
Joes	
   ^J^o-­‐e-­‐s^	
   CLS	
  =	
  3/5	
  

type.	
  
(5	
  possible	
  
sequences)	
  

type.	
  	
   ^t^y^p^e.^	
   CLS	
  =	
  5/5	
  
type	
   ^t^y^p-­‐e-­‐	
   CLS	
  =	
  3/5	
  

true?	
  
(5	
  possible	
  
sequences)	
  

true?	
  	
   ^t^r^u^e?^	
   CLS	
  =	
  5/5	
  
true	
   ^t^r^u-­‐e-­‐	
   CLS	
  =	
  3/5	
  

	
  
Miscellaneous	
  CLS	
  Scoring	
  Examples	
  
Here	
  are	
  some	
  general	
  examples	
  of	
  scoring	
  CLS,	
  using	
  a	
  variety	
  of	
  words	
  and	
  a	
  variety	
  of	
  
errors.	
  The	
  top	
  entry	
  is	
  scored	
  for	
  a	
  correct	
  student	
  response;	
  the	
  bottom	
  entry	
  is	
  an	
  
incorrect	
  response:	
  

Word	
   Student	
  Spelling	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  
	
  

a	
  
(2	
  possible	
  
sequences)	
  

a	
   ^a^	
   CLS	
  =	
  2/2	
  
e	
   -­‐e-­‐	
   CLS	
  =	
  0/2	
  

on	
  
(3	
  possible	
  
sequences)	
  

on	
   ^o^n^	
   CLS	
  =	
  3/3	
  
oh	
   ^o-­‐h-­‐	
   CLS	
  =	
  1/3	
  

her	
  
(4	
  possible	
  
sequences)	
  

her	
   ^h^e^r^	
   CLS	
  =	
  4/4	
  
here	
   ^h^e^r-­‐e	
   CLS	
  =	
  3/4	
  

did	
  
(4	
  possible	
  
sequences)	
  

did	
   ^d^i^d^	
   CLS	
  =	
  4/4	
  
i	
   -­‐-­‐i-­‐-­‐	
   CLS	
  =	
  0/4	
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Word	
   Student	
  Spelling	
   CLS	
  Coding	
   CLS	
  Score	
  Points	
  
	
  

more	
  
(5	
  possible	
  
sequences)	
  

more	
   ^m^o^r^e^	
   CLS	
  =	
  5/5	
  
mure	
   ^m-­‐u-­‐r^e^	
   CLS	
  =	
  3/5	
  

part	
  
(5	
  possible	
  
sequences)	
  

part	
   ^p^a^r^t^	
   CLS	
  =	
  5/5	
  
darp	
   -­‐d-­‐a^r-­‐p-­‐	
   CLS	
  =	
  1/5	
  

teach	
  
(6	
  possible	
  
sequences)	
  

teach	
   ^t^e^a^c^h^	
   CLS	
  =	
  6/6	
  
teech	
   ^t^e-­‐e-­‐c^h^	
   CLS	
  =	
  4/6	
  

David’s	
  
(7	
  possible	
  
sequences)	
  

David’s	
   ^D^a^v^i^d’^s^	
   CLS	
  =	
  7/7	
  
davids	
   -­‐d-­‐a^v^i-­‐d-­‐s^	
   CLS	
  =	
  3/7	
  

should?	
  
(7	
  possible	
  
sequences)	
  

should?	
   ^s^h^o^u^l^d?^	
   CLS	
  =	
  7/7	
  
shood	
   ^s^h^o-­‐o-­‐-­‐-­‐d-­‐	
   CLS	
  =	
  3/7	
  

mother	
  
(8	
  possible	
  
sequences)	
  

mother	
   ^m^o^t^h^e^r^	
   CLS	
  =	
  8/8	
  
muthr	
   ^m-­‐u-­‐t^h-­‐-­‐r^	
   CLS	
  =	
  3/8	
  

college	
  
(8	
  possible	
  
sequences)	
  

college	
   ^c^o^l^l^e^g^e^	
   CLS	
  =	
  8/8	
  
colage	
   ^c^o^l-­‐-­‐a-­‐g^e^	
   CLS	
  =	
  5/8	
  

science.	
  
(8	
  possible	
  
sequences)	
  

science.	
   ^s^c^i^e^n^c^e.^	
   CLS	
  =	
  8/8	
  
since	
   ^s-­‐-­‐i-­‐-­‐n^c-­‐e-­‐	
   CLS	
  =	
  2/8	
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Correct	
  Word	
  and	
  Letter	
  Scoring	
  Keys	
  
For	
  student-­‐generated	
  responses	
  where	
  there	
  can	
  be	
  multiple	
  correct	
  answers	
  (e.g.,	
  “Write	
  
your	
  name	
  here	
  ________.”),	
  the	
  EED	
  and	
  DRA	
  have	
  developed	
  percentage-­‐based	
  scoring	
  keys,	
  
called	
  the	
  Correct	
  Word	
  Sequence	
  Scoring	
  Key	
  and	
  Correct	
  Letter	
  Sequence	
  Scoring	
  Key,	
  which	
  
must	
  be	
  used	
  in	
  combination	
  with	
  the	
  CWS	
  and	
  CLS	
  scoring	
  rules.	
  These	
  scoring	
  keys	
  can	
  be	
  
found	
  below.	
  For	
  responses	
  that	
  have	
  multiple	
  correct	
  answers,	
  the	
  Assessor	
  must	
  first	
  
calculate	
  the	
  percent	
  correct	
  for	
  the	
  sentence	
  (e.g.,	
  the	
  total	
  number	
  of	
  words	
  correct/the	
  
the	
  total	
  number	
  of	
  words	
  +1)	
  and	
  then	
  transfer	
  the	
  percentage	
  correct	
  over	
  to	
  the	
  points	
  
column	
  using	
  the	
  keys	
  provided	
  to	
  determine	
  how	
  many	
  points	
  to	
  award.	
  Examples	
  of	
  how	
  
to	
  score	
  student-­‐generated	
  responses	
  are	
  included	
  in	
  this	
  section.	
  
	
  
Correct	
  Word	
  Sequence	
  Scoring	
  Key	
  	
  
In	
  Writing	
  Grades	
  5	
  &	
  6	
  and	
  Grades	
  7&	
  8,	
  student-­‐generated	
  responses	
  (e.g.,	
  “Write	
  a	
  
Sentence”)	
  are	
  scored	
  on	
  a	
  percentage	
  of	
  correct	
  word	
  sequences.	
  The	
  number	
  of	
  words	
  
sequenced	
  correctly	
  is	
  divided	
  by	
  the	
  total	
  number	
  of	
  words,	
  plus	
  one	
  [CWS/(#words	
  +1)].	
  
The	
  extra	
  point	
  is	
  the	
  result	
  of	
  the	
  total	
  number	
  of	
  implied	
  spaces	
  and	
  transitions	
  within	
  the	
  
sentence.	
  
	
   	
   	
   	
   	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  CWS	
  Grades	
  5-­‐8	
  Scoring	
  Key	
  

	
  
	
  

	
  
Examples	
  
	
  
Sentence	
   CWS	
  Percent	
  

Correct	
  
CWS	
  Score	
  
Points	
  

^I^walked^over^to^the^store.^	
  	
  
(7	
  possible	
  sequences;	
  6	
  total	
  words	
  +	
  1)	
  

7/7	
  =	
  100%	
   CWS	
  =	
  10	
  

^I^walked-­‐ovr-­‐to^the^store.^	
  	
  	
  	
  	
  	
  ('over'	
  misspelled)	
   5/7	
  =	
  71%	
   CWS	
  =	
  8	
  
^I-­‐wal-­‐ovr-­‐to^the^store.^	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  ('walked',	
  'over'	
  misspelled)	
  

4/7	
  =	
  57%	
   CWS	
  =	
  6	
  

^I-­‐wal-­‐ovr-­‐tu-­‐the^store.^	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  ('walked',	
  'over',	
  'to'	
  misspelled)	
  

3/7	
  =	
  43%	
   CWS	
  =	
  5	
  

	
  
	
   	
  

Percent	
  
Correct	
  	
  

Points	
  

91%	
  -­‐	
  100%	
   10	
  
81%	
  -­‐	
  90%	
  	
   	
   9	
  
71%	
  -­‐	
  80%	
  	
   	
   8	
  
61%	
  -­‐	
  70%	
  	
   	
   7	
  
51%	
  -­‐	
  60%	
  	
   	
   6	
  
41%	
  -­‐	
  50%	
   	
   5	
  
31%	
  -­‐	
  40%	
  	
   	
   4	
  
21%	
  -­‐	
  30%	
   	
   3	
  
11%	
  -­‐	
  20%	
  	
   	
   2	
  
1%	
  -­‐	
  	
  10%	
   	
   1	
  
0%	
   	
   0	
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In	
  Writing	
  Grades	
  9	
  and	
  10,	
  student-­‐generated	
  responses	
  (e.g.,	
  “Write	
  a	
  Sentence”)	
  are	
  
scored	
  on	
  a	
  percentage	
  of	
  correct	
  word	
  sequences.	
  The	
  number	
  of	
  words	
  sequenced	
  
correctly	
  is	
  divided	
  by	
  the	
  total	
  number	
  of	
  words,	
  plus	
  one	
  [CWS/(#words	
  +1)].	
  The	
  extra	
  
point	
  is	
  the	
  result	
  of	
  the	
  total	
  number	
  of	
  implied	
  spaces	
  and	
  transitions	
  within	
  the	
  sentence.	
  
	
  

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  CWS	
  Grades	
  9-­‐10	
  Scoring	
  Key	
  
	
  

Percent	
  
Correct	
  	
  

Points	
  

91-­‐100%	
   30	
  
81-­‐90%	
  	
   27	
  
71-­‐80%	
  	
   24	
  
61-­‐70%	
  	
   21	
  
51-­‐60%	
  	
   18	
  
41-­‐50%	
   15	
  
31-­‐40%	
   	
  	
   12	
  
21-­‐30%	
   	
   	
   9	
  
11-­‐20%	
   	
  	
   	
   6	
  
1-­‐10%	
   	
  	
  	
  	
  	
   	
   3	
  
0%	
   	
   0	
  

	
  
Examples	
  
	
  
Sentence	
   CWS	
  Percent	
  

Correct	
  
CWS	
  Score	
  
Points	
  

^I^walked^over^to^the^store.^	
  	
  
(7	
  possible	
  sequences;	
  6	
  total	
  words	
  +	
  1)	
  

7/7	
  =	
  100%	
   CWS	
  =	
  30	
  

^I^walked-­‐ovr-­‐to^the^store.^	
  	
  	
  	
  	
  ('over'	
  misspelled)	
   5/7	
  =	
  71%	
   CWS	
  =	
  24	
  
^I-­‐wal-­‐ovr-­‐to^the^store.^	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  ('walked',	
  'over'	
  misspelled)	
  

4/7	
  =	
  57%	
   CWS	
  =	
  18	
  

^I-­‐wal-­‐ovr-­‐tu-­‐the^store.^	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  ('walked',	
  'over',	
  'to'	
  misspelled)	
  

3/7	
  =	
  43%	
   CWS	
  =	
  15	
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Correct	
  Letter	
  Sequence	
  Scoring	
  Key	
  
In	
  Writing	
  Grades	
  3	
  and	
  4	
  and	
  Writing	
  Grades	
  5	
  and	
  6,	
  student-­‐generated	
  responses	
  (e.g.,	
  
“Write	
  Your	
  First	
  Name”)	
  are	
  scored	
  on	
  a	
  percentage	
  of	
  correct	
  letter	
  sequences.	
  The	
  
number	
  of	
  letters	
  sequenced	
  correctly	
  is	
  divided	
  by	
  the	
  total	
  number	
  of	
  letters,	
  plus	
  one	
  
[CLS/(#letters	
  +	
  1)].	
  The	
  extra	
  point	
  is	
  the	
  result	
  of	
  the	
  total	
  number	
  of	
  implied	
  spaces	
  and	
  
transitions	
  within	
  the	
  sentence.	
  
	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  CLS	
  Grades	
  3-­‐6	
  Scoring	
  Key	
  
	
  

Percent	
  
Correct	
  	
  

Points	
  

100%	
   25	
  
80%	
  -­‐	
  99%	
   20	
  
60%	
  -­‐	
  79%	
   15	
  
40%	
  -­‐	
  59%	
   10	
  
20%	
  -­‐	
  39%	
   	
   5	
  
0%	
  -­‐	
  	
  19%	
   	
   0	
  

Examples	
  
	
  
Student	
  Word	
   CLS	
  Percent	
  

Correct	
  
CLS	
  Scoring	
  
Points	
  

^J^o^h^n^a^t^h^a^n^	
  
(10	
  possible	
  sequences;	
  9	
  total	
  letters	
  +	
  1)	
  

10/10	
  =	
  100%	
   CLS	
  =	
  25	
  

-­‐j-­‐o^h^n^a^t^h^a^n^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (not	
  capitalized)	
   8/10	
  =	
  80%	
   CLS	
  =	
  20	
  
-­‐j-­‐o^h^n-­‐e-­‐t^h^a^n^	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (not	
  capitalized,	
  misspelling)	
  

6/10	
  =	
  60%	
   CLS	
  =	
  15	
  

-­‐j-­‐o^h^n-­‐e-­‐t^h^a-­‐-­‐	
  
	
  (not	
  capitalized,	
  misspelling,	
  omission	
  of	
  'n')	
  

4/10	
  =	
  40%	
   CLS	
  =	
  10	
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Ideas	
  and	
  Organization	
  Scoring	
  Guides	
  
The	
  writing	
  task	
  in	
  Grades	
  5,	
  6,	
  7,	
  &	
  8	
  requires	
  the	
  student	
  to	
  write	
  a	
  sentence.	
  A	
  transition	
  
in	
  a	
  sentence	
  may	
  include	
  (but	
  does	
  not	
  require)	
  specific	
  transitional	
  words	
  or	
  conjunctions	
  
(e.g.,	
  and,	
  but,	
  although,	
  however,	
  etc.),	
  or	
  words	
  that	
  connect	
  similar	
  thoughts.	
  Ideas	
  and	
  
Organization	
  scoring	
  for	
  sentences	
  is	
  based	
  upon	
  the	
  following	
  rubric:	
  
	
  

Ideas	
  and	
  Organization	
   Score	
  
A	
  complete	
  sentence	
  with	
  at	
  least	
  two	
  descriptive	
  details	
  such	
  as	
  adjectives,	
  
adverbs,	
  a	
  prepositional	
  phrase,	
  or	
  a	
  clause,	
  or	
  a	
  compound	
  sentence	
  was	
  
written.	
  The	
  sentence	
  relates	
  to	
  the	
  prompt.	
  

5	
  

A	
  complete	
  sentence	
  with	
  at	
  least	
  one	
  descriptive	
  detail,	
  such	
  as	
  an	
  adjective,	
  
adverb,	
  prepositional	
  phrase,	
  or	
  clause	
  was	
  written.	
  The	
  sentence	
  relates	
  to	
  
the	
  prompt.	
  

	
  
4	
  

A	
  complete	
  sentence	
  was	
  written,	
  containing	
  at	
  least	
  a	
  subject	
  and	
  a	
  verb.	
  The	
  
sentence	
  relates	
  to	
  the	
  prompt.	
  

3	
  

A	
  simple	
  sentence	
  was	
  written;	
  it	
  relates	
  to	
  the	
  prompt,	
  but	
  does	
  not	
  
constitute	
  a	
  complete	
  thought.	
  

2	
  

An	
  incomplete	
  sentence	
  was	
  written;	
  it	
  does	
  not	
  relate	
  to	
  the	
  prompt.	
   1	
  
No	
  writing	
  sample	
  was	
  generated,	
  or	
  the	
  writing	
  was	
  illegible.	
   0	
  

	
  
Note:	
  for	
  this	
  student	
  population,	
  implied	
  subjects	
  are	
  acceptable.	
  Credit	
  for	
  implied	
  
subjects	
  is	
  therefore	
  assumed	
  in	
  the	
  rubric	
  provided	
  above.	
  For	
  example,	
  if	
  a	
  student	
  writes,	
  
"Went	
  outside."	
  within	
  the	
  context	
  of	
  writing	
  about	
  what	
  s/he	
  wants	
  to	
  do	
  after	
  school,	
  it	
  
can	
  be	
  assumed	
  that	
  the	
  implied	
  subject	
  is	
  "I"	
  and	
  the	
  student	
  is	
  therefore	
  given	
  credit	
  for	
  
having	
  constructed	
  a	
  complete	
  sentence	
  with	
  a	
  subject	
  and	
  a	
  verb.	
  The	
  detail	
  provided,	
  
"outside",	
  would	
  allow	
  her/him	
  to	
  achieve	
  a	
  '4'	
  based	
  on	
  the	
  rubric	
  above.	
  
	
  
	
  
Here	
  are	
  some	
  exemplars	
  to	
  guide	
  your	
  decision-­‐making	
  procedures.	
  Keep	
  in	
  mind	
  that	
  
these	
  are	
  only	
  examples	
  and	
  that	
  your	
  scoring	
  will	
  depend	
  upon	
  a	
  variety	
  of	
  factors.	
  
	
  
Topic:	
  Write	
  a	
  sentence	
  about	
  your	
  trip	
  to	
  the	
  store.	
  
	
  
Score	
  of	
  5	
  Exemplar	
  
I	
  went	
  to	
  the	
  store	
  downtown.	
  (This	
  is	
  a	
  complete	
  sentence	
  that	
  has	
  two	
  descriptive	
  
details:	
  it	
  has	
  a	
  preposition,	
  'to	
  the	
  store',	
  as	
  well	
  as	
  an	
  adjective	
  'downtown'.	
  It	
  also	
  relates	
  
to	
  the	
  prompt.)	
  

	
  
Score	
  of	
  4	
  Exemplar	
  
I	
  went	
  to	
  the	
  store.	
  (This	
  is	
  a	
  complete	
  sentence	
  that	
  has	
  one	
  descriptive	
  detail:	
  it	
  has	
  a	
  
preposition,	
  'to	
  the	
  store'.	
  It	
  also	
  relates	
  to	
  the	
  prompt.)	
  

	
  
Score	
  of	
  3	
  Exemplar	
  
I	
  like	
  the	
  store.	
  (This	
  is	
  a	
  complete	
  sentence,	
  with	
  a	
  subject	
  'I'	
  and	
  a	
  verb	
  'like'.	
  It	
  has	
  no	
  
descriptive	
  details.	
  It	
  does	
  relate	
  to	
  the	
  prompt.)	
  

	
  
Score	
  of	
  2	
  Exemplar	
  
the	
  store	
  here.	
  (This	
  is	
  a	
  simple	
  sentence	
  that	
  relates	
  to	
  the	
  prompt;	
  it	
  does	
  not	
  constitute	
  
a	
  complete	
  thought.)	
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Score	
  of	
  1	
  Exemplar	
  
my	
  hous	
  (This	
  is	
  an	
  incomplete	
  sentence	
  that	
  does	
  not	
  relate	
  to	
  the	
  prompt.)	
  
	
  
Score	
  of	
  0	
  Exemplar	
  
[illegible,	
  or	
  no	
  story	
  written]	
  
	
  

The	
  writing	
  sample	
  in	
  Grades	
  9	
  &	
  10	
  requires	
  the	
  student	
  to	
  write	
  a	
  story.	
  A	
  transition	
  in	
  a	
  
story	
  may	
  include	
  appropriate	
  use	
  of	
  conjunctions	
  or	
  two	
  or	
  more	
  sentences	
  that	
  relate	
  to	
  
each	
  other	
  and	
  to	
  the	
  topic.	
  A	
  list	
  of	
  details	
  or	
  activities	
  could	
  indicate	
  appropriate	
  
“transition”	
  if	
  they	
  relate	
  to	
  each	
  other	
  and	
  to	
  the	
  topic.	
  	
  Ideas	
  and	
  Organization	
  scoring	
  is	
  
based	
  upon	
  the	
  following	
  rubric:	
  
	
  

Ideas	
  and	
  Organization	
   Score	
  
The	
  story	
  contains	
  two	
  or	
  more	
  sentences;	
  all	
  sentences	
  relate	
  to	
  the	
  topic,	
  
utilize	
  subject/verb	
  structure,	
  and	
  the	
  story	
  contains	
  at	
  least	
  two	
  descriptive	
  
details,	
  such	
  as	
  adjectives,	
  adverbs,	
  prepositional	
  phrases,	
  or	
  clauses,	
  and/or	
  
a	
  transitional	
  word	
  (e.g.,	
  however,	
  because,	
  first,	
  last,	
  finally,	
  etc.).	
  

	
  
	
  
5	
  

The	
  story	
  has	
  two	
  or	
  more	
  sentences;	
  all	
  sentences	
  relate	
  to	
  the	
  topic,	
  utilize	
  
subject/verb	
  structure,	
  and	
  contain	
  at	
  least	
  one	
  descriptive	
  detail,	
  such	
  as	
  an	
  
adjective,	
  adverb,	
  prepositional	
  phrase,	
  or	
  clause.	
  

	
  
4	
  

The	
  story	
  contains	
  at	
  least	
  two	
  sentences;	
  all	
  sentences	
  relate	
  to	
  the	
  topic	
  and	
  
contain	
  at	
  least	
  a	
  subject	
  and	
  verb.	
  

3	
  

A	
  simple	
  story	
  was	
  written;	
  it	
  relates	
  to	
  the	
  prompt,	
  but	
  does	
  not	
  constitute	
  a	
  
complete	
  thought.	
  

2	
  

An	
  incomplete	
  story	
  was	
  written;	
  it	
  does	
  not	
  relate	
  to	
  the	
  prompt.	
   1	
  
No	
  writing	
  sample	
  was	
  generated,	
  or	
  the	
  writing	
  was	
  illegible.	
   0	
  
	
  
Note:	
  for	
  this	
  student	
  population,	
  implied	
  subjects	
  are	
  acceptable.	
  Credit	
  for	
  implied	
  
subjects	
  is	
  therefore	
  assumed	
  in	
  the	
  rubric	
  provided	
  above.	
  For	
  example,	
  if	
  a	
  student	
  writes,	
  
"Went	
  outside."	
  and,	
  "Ate	
  dinner."	
  within	
  the	
  context	
  of	
  writing	
  about	
  three	
  things	
  that	
  s/he	
  
wants	
  to	
  do	
  after	
  school,	
  it	
  can	
  be	
  assumed	
  that	
  the	
  implied	
  subject	
  is	
  "I"	
  and	
  the	
  student	
  is	
  
therefore	
  given	
  credit	
  for	
  having	
  constructed	
  two	
  complete	
  sentences	
  with	
  a	
  subject	
  and	
  a	
  
verb.	
  The	
  details	
  provided,	
  "outside"	
  and	
  "dinner",	
  would	
  allow	
  her/him	
  to	
  achieve	
  a	
  '4'	
  
based	
  on	
  the	
  rubric	
  above.	
  
	
  
Here	
  are	
  some	
  exemplars	
  to	
  guide	
  your	
  decision-­‐making	
  procedures.	
  Keep	
  in	
  mind	
  that	
  
these	
  are	
  only	
  examples	
  and	
  that	
  your	
  scoring	
  will	
  depend	
  upon	
  a	
  variety	
  of	
  factors.	
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Topic:	
  Write	
  about	
  your	
  trip	
  to	
  the	
  store.	
  
	
  
Score	
  of	
  5	
  Exemplar	
  	
  
I	
  went	
  to	
  the	
  store.	
  I	
  got	
  a	
  cherry	
  soda.	
  (This	
  story	
  contains	
  two	
  sentences	
  that	
  relate	
  to	
  
the	
  topic	
  and	
  utilize	
  appropriate	
  subject/verb	
  structure.	
  It	
  contains	
  two	
  descriptive	
  details,	
  
the	
  prepositional	
  phrase	
  'to	
  the	
  store'	
  and	
  the	
  adjective	
  'cherry'.	
  It	
  could	
  also	
  contain	
  a	
  
transition	
  word	
  instead	
  of	
  a	
  descriptive	
  detail,	
  but	
  transition	
  words	
  are	
  not	
  required.)	
  

	
  
Score	
  of	
  4	
  Exemplar	
  
I	
  went	
  to	
  the	
  store.	
  I	
  got	
  a	
  soda.	
  (This	
  story	
  contains	
  two	
  sentences	
  that	
  relate	
  to	
  the	
  topic	
  
and	
  utilize	
  appropriate	
  subject/verb	
  structure.	
  It	
  contains	
  one	
  descriptive	
  detail,	
  the	
  
prepositional	
  phrase	
  'to	
  the	
  store'.)	
  

	
  
Score	
  of	
  3	
  Exemplar	
  
I	
  went	
  shopping.	
  I	
  got	
  soda.	
  (This	
  story	
  contains	
  two	
  sentences	
  that	
  relate	
  to	
  the	
  topic	
  
and	
  utilize	
  appropriate	
  subject/verb	
  structure.	
  It	
  contains	
  no	
  descriptive	
  details.)	
  

	
  
Score	
  of	
  2	
  Exemplar	
  
the	
  store	
  here.	
  (This	
  story	
  is	
  a	
  simple	
  story	
  that	
  relates	
  to	
  the	
  prompt	
  but	
  does	
  not	
  
constitute	
  a	
  complete	
  thought.)	
  
	
  
Score	
  of	
  1	
  Exemplar	
  
my	
  hous	
  (This	
  is	
  an	
  incomplete	
  story	
  that	
  does	
  not	
  relate	
  to	
  the	
  prompt.)	
  

	
  
Score	
  of	
  0	
  Exemplar	
  
[illegible,	
  or	
  no	
  story	
  written]	
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Legibility	
  (Grades	
  7	
  &	
  8)	
  

Legibility	
  is	
  the	
  ability	
  of	
  a	
  person	
  who	
  does	
  not	
  know	
  the	
  student	
  to	
  determine	
  exactly	
  
what	
  a	
  student	
  has	
  written.	
  The	
  written	
  product	
  generated	
  by	
  the	
  student	
  may	
  be	
  
handwritten,	
  or	
  generated	
  with	
  the	
  assistance	
  of	
  a	
  communication	
  device.	
  All	
  written	
  
products	
  can	
  be	
  scored	
  using	
  the	
  criteria	
  below.	
  There	
  are	
  four	
  criteria	
  that	
  must	
  be	
  met	
  in	
  
order	
  for	
  a	
  student	
  to	
  receive	
  the	
  point(s)	
  for	
  legibility.	
  They	
  address	
  the	
  domains	
  of	
  letter	
  
formation,	
  orientation,	
  spacing,	
  and	
  size:	
  
	
  

1. The	
  letters	
  (and/or	
  numerals,	
  if	
  applicable)	
  and	
  words	
  are	
  written	
  in	
  a	
  standard	
  
manner	
  such	
  that	
  any	
  able	
  reader	
  would	
  be	
  able	
  to	
  decode	
  them.	
  

2. The	
  letters	
  and	
  words	
  are	
  written	
  in	
  an	
  appropriate,	
  left-­‐to-­‐right	
  orientation	
  (and	
  
top-­‐to-­‐bottom,	
  if	
  applicable).	
  

3. The	
  student	
  spaced	
  letters	
  and	
  words	
  appropriately	
  such	
  that	
  the	
  letters	
  and	
  words	
  
are	
  clearly	
  seen	
  as	
  separate,	
  but	
  also	
  are	
  not	
  too	
  far	
  apart.	
  

4. The	
  student	
  used	
  the	
  lines	
  provided	
  in	
  the	
  student	
  materials	
  or	
  by	
  the	
  Assessor	
  
appropriately,	
  ensuring	
  that	
  the	
  letters	
  and	
  words	
  are	
  generally	
  contained	
  within	
  the	
  
lines	
  and	
  of	
  a	
  relatively	
  uniform	
  size.	
  

	
  
	
  
Legibility	
  Rating	
  Scale	
  

	
  
1-­‐point	
  items	
  

	
  0	
  pts.	
  –	
  Illegible	
   	
   	
   	
   	
   	
   	
   	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  Legible	
  –	
  1	
  pt.	
  
	
  

	
  
	
  

2-­‐point	
  items	
  
	
  

0	
  pts.	
  –	
  Illegible	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  1	
  pt.	
  -­‐Legible,	
  but	
  requires	
  inference	
  	
   	
  	
  	
  	
  	
  	
  	
  	
  	
  Legible	
  –	
  2	
  pts.	
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Notes	
  to	
  the	
  Field	
  
There	
  are	
  many	
  reasoned	
  judgments	
  that	
  are	
  made	
  in	
  the	
  process	
  of	
  establishing	
  rules	
  for	
  
scoring	
  writing	
  for	
  the	
  AKAA.	
  We	
  have	
  utilized	
  the	
  Using	
  CBM	
  for	
  Progress	
  Monitoring	
  in	
  
Written	
  Expression	
  and	
  Spelling	
  manual,	
  presented	
  at	
  the	
  July	
  2007	
  National	
  Summer	
  
Progress	
  Monitoring	
  Institute	
  and	
  published	
  by	
  Lynn	
  S.	
  Fuchs	
  and	
  Douglas	
  Fuchs,	
  as	
  our	
  
primary	
  source	
  for	
  development	
  of	
  this	
  2012	
  Writing	
  Scoring	
  Manual.	
  There	
  are	
  situations	
  
that	
  Assessors	
  will	
  encounter,	
  however,	
  that	
  the	
  Fuchs	
  manual	
  does	
  not	
  speak	
  to	
  (e.g.,	
  “How	
  
do	
  your	
  score	
  CWS	
  when	
  a	
  student	
  uses	
  word	
  lists	
  to	
  generate	
  sentences?”).	
  There	
  are	
  also	
  
other	
  scoring	
  modalities	
  that	
  have	
  been	
  employed	
  with	
  which	
  we	
  differ	
  in	
  terms	
  of	
  our	
  
interpretation,	
  particularly	
  within	
  the	
  context	
  of	
  assessing	
  students	
  with	
  significant	
  
cognitive	
  disabilities	
  in	
  Alaska.	
  We	
  want	
  to	
  be	
  explicit	
  about	
  these	
  differences	
  and	
  are	
  
providing	
  this	
  chart	
  to	
  elaborate	
  our	
  specific	
  approach.	
  
	
  
Topic/Question/Comment	
   EED	
  &	
  DRA	
  Determination	
  

1. CWS	
  -­‐	
  You	
  count	
  spelling	
  for	
  CWS;	
  
how	
  does	
  this	
  apply	
  to	
  a	
  student	
  
who	
  uses	
  word	
  lists	
  (e.g.,	
  whole	
  
words	
  on	
  index	
  cards,	
  word	
  
magnets,	
  etc.)	
  to	
  generate	
  
sentences?	
  

Clearly,	
  the	
  words	
  for	
  a	
  student	
  in	
  such	
  a	
  
situation	
  will	
  be	
  spelled	
  correctly.	
  All	
  the	
  
student	
  is	
  required	
  to	
  do	
  in	
  such	
  instances	
  is	
  
to	
  put	
  the	
  appropriate	
  words	
  in	
  the	
  right	
  
order.	
  In	
  this	
  instance,	
  the	
  student	
  could	
  not	
  
be	
  penalized	
  for	
  spelling	
  errors.	
  

2. CLS	
  -­‐	
  Letter	
  reversals	
  –	
  Some	
  CLS	
  
scoring	
  metrics	
  differentiate	
  
between	
  the	
  following	
  two	
  
scenarios:	
  	
  
A) Letter	
  reversals	
  where	
  the	
  letter	
  

can	
  actually	
  be	
  misinterpreted	
  if	
  
the	
  letter	
  is	
  reversed,	
  such	
  
reversing	
  p	
  for	
  b,	
  b	
  for	
  d,	
  p	
  for	
  d,	
  
etc.;	
  and,	
  	
  

B) Letter	
  reversals	
  where	
  the	
  letter	
  
reversal	
  cannot	
  result	
  in	
  
misunderstanding,	
  such	
  as	
  the	
  
case	
  with	
  “k,”	
  where	
  writing	
  it	
  
backwards	
  does	
  not	
  lead	
  to	
  
misinterpretation.	
  

These	
  metrics	
  count	
  scenario	
  A	
  as	
  a	
  
misspelled	
  word,	
  but	
  scenario	
  B	
  as	
  
spelled	
  correctly.	
  

Allowing	
  letter	
  reversals	
  of	
  either	
  type	
  A	
  or	
  
B	
  reinforces	
  an	
  expectation	
  that	
  is	
  below	
  the	
  
standard	
  that	
  we	
  are	
  setting.	
  We	
  also	
  must	
  
be	
  mindful	
  of	
  scoring	
  consistency	
  from	
  year	
  
to	
  year.	
  We	
  have	
  always	
  counted	
  all	
  letter	
  
reversals	
  as	
  misspelled	
  words.	
  We	
  will	
  
continue	
  to	
  do	
  so.	
  

3. CWS/CLS	
  -­‐	
  I	
  have	
  a	
  student	
  who	
  
writes	
  in	
  all	
  capital	
  letters.	
  How	
  
should	
  I	
  score	
  this	
  student	
  for	
  
capitalization?	
  

For	
  the	
  rare	
  student	
  who	
  writes	
  in	
  all	
  capital	
  
letters,	
  scoring	
  for	
  capitalization	
  will	
  be	
  
automatic.	
  It	
  would	
  thus	
  not	
  be	
  possible	
  for	
  
the	
  student	
  to	
  lose	
  points	
  for	
  beginning	
  
capitalization	
  or	
  capitalization	
  for	
  proper	
  
nouns.	
  EED	
  has	
  also	
  determined	
  that	
  the	
  
student	
  should	
  not	
  be	
  penalized	
  for	
  internal	
  
capitalization,	
  either,	
  as	
  long	
  as	
  the	
  student	
  
consistently	
  uses	
  all	
  capitals.	
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4. I've	
  seen	
  other	
  coding	
  systems	
  used,	
  
where	
  errors	
  are	
  simply	
  not	
  coded	
  
and	
  correct	
  sequences	
  receive	
  a	
  
caret	
  (^).	
  Why	
  doesn't	
  EED	
  use	
  this	
  
kind	
  of	
  approach?	
  

Our	
  system	
  makes	
  it	
  absolutely	
  clear	
  what	
  is	
  
correct	
  and	
  what	
  is	
  incorrect.	
  It	
  also	
  assists	
  
the	
  Assessor	
  when	
  scoring	
  writing	
  to	
  have	
  
the	
  errors	
  all	
  spelled	
  out	
  specifically	
  with	
  
dashes	
  (-­‐).	
  EED	
  also	
  finds	
  it	
  very	
  useful	
  to	
  
have	
  the	
  dashes	
  when	
  conducting	
  score-­‐
behind	
  writer	
  rater	
  studies.	
  EED	
  has	
  selected	
  
this	
  coding	
  system	
  in	
  an	
  effort	
  to	
  maintain	
  an	
  
active	
  coding	
  system,	
  where	
  both	
  correct	
  
sequences	
  and	
  incorrect	
  sequences	
  must	
  be	
  
recorded,	
  and	
  are	
  therefore	
  more	
  explicit.	
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This	
  addendum	
  contains	
  examples	
  gathered	
  from	
  the	
  2012	
  Writing	
  Study.	
  These	
  
examples	
  have	
  been	
  modified	
  to	
  protect	
  student	
  confidentiality,	
  while	
  maintaining	
  
the	
  look	
  and	
  feel	
  of	
  the	
  original	
  submissions.	
  	
  These	
  examples	
  are	
  now	
  included	
  in	
  
the	
  Writing	
  Scoring	
  Mini-­‐Lesson	
  training	
  package,	
  as	
  well.	
  
	
  
SENTENCE	
  #1	
  –	
  One-­‐word	
  sentence	
  

	
  -­‐Mrs.JonesStegismifavritedinasour.-­‐	
  	
  	
  	
  	
   CWS	
  =	
  0/2	
  =	
  0%	
  =	
  0	
  points;	
  	
  

Grade	
  7/8	
  I	
  &	
  O	
  =	
  4/5	
  

The	
  student	
  wrote	
  all	
  of	
  the	
  words	
  in	
  the	
  sentence	
  as	
  one	
  word	
  and	
  as	
  such	
  we	
  are	
  
justified	
  in	
  stating	
  that	
  the	
  student	
  should	
  receive	
  no	
  credit,	
  despite	
  the	
  appropriate	
  
capitalization	
  and	
  end	
  punctuation	
  and	
  the	
  fact	
  that	
  a	
  good	
  deal	
  of	
  text	
  was	
  written	
  
for	
  a	
  student	
  in	
  our	
  population	
  (the	
  AIMSWeb	
  manual	
  has	
  an	
  example	
  like	
  this	
  
scored	
  as	
  one	
  word	
  and	
  given	
  no	
  credit,	
  as	
  well).	
  The	
  student	
  in	
  effect	
  wrote	
  one,	
  
incorrectly	
  spelled	
  word.	
  Using	
  CWS	
  Rule	
  1,	
  there	
  are	
  two	
  possible	
  score	
  points	
  (1	
  
word	
  +	
  1).	
  The	
  definition	
  of	
  'Implied	
  Spaces'	
  on	
  page	
  2	
  establishes	
  that	
  the	
  word	
  
must	
  be	
  correctly	
  spelled	
  for	
  the	
  student	
  to	
  receive	
  credit	
  for	
  implied	
  spaces.	
  This	
  
word	
  is	
  not	
  spelled	
  correctly,	
  so	
  there	
  can	
  be	
  no	
  credit	
  earned	
  for	
  either	
  implied	
  
space.	
  The	
  I	
  &	
  O	
  score	
  is	
  4/5	
  because	
  it	
  is	
  a	
  complete	
  sentence	
  with	
  one	
  descriptive	
  
adjective,	
  "favorite".	
  It	
  also	
  related	
  to	
  the	
  prompt	
  that	
  was	
  provided.	
  

	
  	
  

SENTENCE	
  #2	
  –	
  Benefit	
  of	
  the	
  doubt	
  

The	
  second	
  sentence	
  has	
  two	
  possible	
  scoring	
  modes:	
  

	
  ^I-­‐like-­‐do^not^like^scoring^2^sentences.^	
  	
  CWS	
  =	
  7/9	
  =	
  78%	
  (higher	
  score)	
  =	
  8	
  
points	
  

^I^like-­‐do-­‐not-­‐like-­‐scoring^2^sentences.^	
  	
  	
  CWS	
  =	
  5/9	
  =	
  56%	
  (lower	
  score)	
  =	
  6	
  
points	
  

Grade	
  7/8	
  I	
  &	
  O	
  =	
  4/5	
  

As	
  we	
  discussed	
  in	
  our	
  training	
  and	
  is	
  reiterated	
  on	
  page	
  1	
  in	
  the	
  WSM	
  within	
  the	
  
'Pre-­‐determined	
  or	
  Open-­‐ended	
  Items'	
  paragraph,	
  the	
  Assessor	
  must	
  score	
  what	
  is	
  
written	
  when	
  no	
  correct	
  model	
  is	
  provided.	
  There	
  are	
  eight	
  words	
  in	
  this	
  sentence,	
  
so	
  there	
  are	
  nine	
  total	
  CWS	
  possible	
  using	
  CWS	
  Rule	
  1	
  (in	
  combination	
  with	
  
the	
  	
  'Miscellaneous	
  AKAA	
  CWS	
  Exceptions'	
  section,	
  example	
  2,	
  which	
  establishes	
  
that	
  numerals	
  such	
  as	
  '2'	
  are	
  to	
  be	
  treated	
  as	
  correct	
  words).	
  The	
  student	
  cannot	
  
include	
  both	
  'like'	
  and	
  'do	
  not	
  like'	
  in	
  the	
  same	
  sentence,	
  as	
  they	
  are	
  antithetical	
  in	
  
English,	
  so	
  both	
  constructs	
  must	
  be	
  scored	
  as	
  incorrect	
  and	
  compared.	
  This	
  is	
  a	
  
'benefit	
  of	
  the	
  doubt'	
  situation,	
  as	
  discussed	
  in	
  our	
  training	
  and	
  on	
  page	
  7	
  of	
  the	
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WSM	
  (within	
  CWS	
  Rule	
  7).	
  The	
  Assessor	
  should	
  select	
  the	
  scoring	
  mode	
  that	
  yields	
  
the	
  higher	
  score,	
  which	
  is	
  the	
  first	
  method.	
  The	
  I	
  &	
  O	
  score	
  is	
  4/5	
  because	
  it	
  is	
  a	
  
complete	
  sentence	
  with	
  one	
  descriptive	
  adverb,	
  "not".	
  We	
  are	
  assuming	
  that	
  this	
  
example	
  relates	
  to	
  the	
  prompt	
  that	
  was	
  provided.	
  

One	
  additional	
  way	
  of	
  looking	
  at	
  Sentence	
  #2,	
  which	
  yields	
  the	
  same	
  scoring	
  
outcome,	
  is	
  to	
  consider	
  the	
  'Miscellaneous	
  AKAA	
  CWS	
  Exceptions'	
  section,	
  example	
  
9.	
  Using	
  the	
  word	
  'like'	
  in	
  the	
  middle	
  of	
  a	
  sentence	
  is	
  incorrect.	
  Although	
  it	
  is	
  unclear	
  
if	
  the	
  student	
  was	
  trying	
  to	
  write	
  in	
  "Valley	
  Girl"	
  speak,	
  the	
  scoring	
  outcome	
  would	
  
be	
  the	
  same,	
  7/9	
  =	
  78%.	
  	
  

SENTENCE	
  #3	
  –	
  High	
  I	
  &	
  O	
  ≠	
  High	
  CWS	
  

-­‐NCa-­‐football^is^a^football-­‐Game-­‐it^is-­‐veri-­‐oAisoMe-­‐to-­‐Play.-­‐	
  CWS=	
  4/13	
  =	
  
.30769231	
  (we	
  round	
  this	
  to	
  31%,	
  rounding	
  to	
  the	
  hundredths'	
  place)	
  =	
  4	
  points;	
  
Grade	
  7/8	
  	
  	
  	
  I	
  &	
  O	
  =	
  5/5	
  

We	
  selected	
  this	
  example	
  because	
  it	
  demonstrates	
  a	
  sentence	
  that	
  contains	
  a	
  good	
  
deal	
  of	
  content	
  –	
  including	
  at	
  least	
  two	
  descriptive	
  details	
  -­‐	
  which	
  yields	
  a	
  high	
  score	
  
in	
  I&O,	
  yet	
  has	
  many	
  errors	
  and	
  misspellings	
  that	
  limit	
  the	
  CWS	
  potential.	
  It	
  also	
  is	
  
an	
  example	
  that	
  involves	
  rounding	
  to	
  the	
  hundredths'	
  place,	
  which	
  some	
  Assessors	
  
had	
  difficulty	
  with	
  during	
  the	
  writing	
  scoring	
  study.	
  

SENTENCE	
  #4	
  –	
  High	
  variability	
  

^I-­‐play-­‐	
  	
  CWS	
  =	
  1/3	
  =	
  33%	
  =	
  4	
  points;	
  Grade	
  7/8	
  I	
  &	
  O	
  =	
  3/5	
  

This	
  example	
  is	
  shared	
  because	
  scoring	
  errors	
  when	
  the	
  sentences	
  are	
  short	
  lead	
  to	
  
wider	
  disparities	
  in	
  terms	
  of	
  points	
  earned.	
  Some	
  Assessors	
  scored	
  examples	
  like	
  
this	
  as	
  2/3,	
  giving	
  the	
  student	
  credit	
  for	
  the	
  transition	
  between	
  'I'	
  and	
  'play'.	
  
However,	
  you	
  are	
  scoring	
  this	
  as	
  a	
  sentence	
  and	
  there	
  is	
  no	
  end	
  punctuation	
  (see	
  
CWS	
  Rule	
  4b).	
  That	
  makes	
  the	
  word	
  'play'	
  incorrect.	
  The	
  example	
  is	
  also	
  interesting	
  
because	
  it	
  provides	
  a	
  clear	
  example	
  of	
  a	
  3-­‐pt	
  response	
  for	
  I	
  &	
  O.	
  It	
  is	
  a	
  complete	
  
sentence	
  containing	
  a	
  subject	
  and	
  verb	
  that	
  does	
  relate	
  to	
  the	
  prompt.	
  It	
  does	
  not	
  
have	
  any	
  descriptive	
  details.	
  Therefore,	
  it's	
  a	
  3/5.	
  

SENTENCE	
  #5	
  -­‐	
  Word	
  Sequencing	
  	
  

The	
  student	
  is	
  provided	
  with	
  the	
  first	
  word,	
  'Did'	
  and	
  given	
  the	
  six	
  words:	
  you,	
  have,	
  
at,	
  party?,	
  the,	
  fun	
  (out	
  of	
  order)	
  

The	
  correct	
  sequence	
  is:	
  	
  Did^you^have^fun^at^the^party?^	
  	
  for	
  a	
  total	
  of	
  7	
  CWS	
  
points	
  possible	
  (the	
  first	
  word	
  is	
  given,	
  so	
  the	
  implied	
  space	
  does	
  not	
  count	
  for	
  these	
  
types	
  of	
  items).	
  Let's	
  look	
  at	
  three	
  examples	
  of	
  how	
  to	
  score	
  incorrect	
  sequences.	
  

1. Did^you^have^fun-­‐the-­‐at-­‐party?^	
  CWS	
  =	
  4/7	
  
	
  

2. Did^you-­‐party?-­‐have-­‐fun-­‐the-­‐at-­‐	
   CWS	
  =	
  1/7	
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3. Did-­‐party?-­‐you-­‐have^fun^at-­‐the-­‐	
  	
   CWS	
  =	
  2/7	
  
	
  

The	
  critical	
  component	
  in	
  these	
  sentences	
  is	
  the	
  word	
  card	
  with	
  the	
  end	
  
punctuation.	
  If	
  that	
  card	
  is	
  out	
  of	
  place,	
  it	
  impacts	
  other	
  word	
  sequences	
  –	
  even	
  
when	
  the	
  sequence	
  is	
  correct.	
  For	
  example,	
  in	
  number	
  3	
  above,	
  the	
  'you'	
  cannot	
  be	
  
correct	
  as	
  it	
  would	
  need	
  to	
  be	
  capitalized.	
  Also,	
  the	
  sequence	
  'at	
  the'	
  at	
  the	
  end	
  of	
  the	
  
sentence	
  is	
  actually	
  the	
  correct	
  sequence.	
  However,	
  'the'	
  cannot	
  end	
  the	
  sentence	
  
appropriately	
  as	
  it	
  has	
  no	
  end	
  punctuation.	
  Therefore	
  'the'	
  is	
  wrong	
  and	
  no	
  credit	
  
should	
  be	
  given	
  for	
  the	
  'at	
  the'	
  transition.	
  

SENTENCE	
  #6	
  –	
  Clauses	
  &	
  Phrases	
  

-­‐About-­‐a^computer.^	
  CWS	
  =	
  2/4	
  =	
  50%	
  =	
  5	
  points;	
  Grade	
  7/8	
  I	
  &	
  O	
  =	
  2/5	
  

This	
  is	
  an	
  interesting	
  example,	
  as	
  it	
  can	
  help	
  demonstrate	
  application	
  of	
  the	
  
syntax/semantics	
  rules	
  (see	
  CWS	
  Rules	
  5	
  and	
  6).	
  This	
  is	
  a	
  prepositional	
  phrase.	
  It	
  is	
  
not	
  a	
  complete	
  sentence	
  according	
  to	
  semantics	
  requirements.	
  It	
  also	
  does	
  not	
  
convey	
  meaning,	
  so	
  it	
  violates	
  semantics	
  rules.	
  It	
  is	
  missing	
  both	
  a	
  subject	
  and	
  a	
  
verb,	
  so	
  we	
  cannot	
  use	
  the	
  implied	
  subject	
  exception	
  in	
  this	
  example	
  because	
  there	
  
is	
  no	
  verb.	
  The	
  sentence	
  is	
  also	
  a	
  clear	
  example	
  of	
  an	
  I	
  &	
  O	
  rating	
  of	
  '2',	
  as	
  it	
  does	
  not	
  
constitute	
  a	
  complete	
  thought	
  but	
  does	
  relate	
  to	
  the	
  prompt.	
  	
  

SENTENCE	
  #7	
  –	
  Implied	
  Subjects	
  

^Sit^down!^	
  CWS	
  =	
  3/3	
  =	
  100%	
  =	
  10	
  points;	
  Grade	
  7/8	
  I	
  &	
  O	
  =	
  4/5	
  

Imperative	
  sentences	
  are	
  good	
  examples	
  of	
  situations	
  where	
  implied	
  subjects	
  are	
  
appropriate	
  grammatically.	
  In	
  this	
  example,	
  'you'	
  is	
  the	
  implied	
  subject.	
  The	
  student	
  
used	
  perfect	
  end	
  punctuation	
  (a	
  period	
  would	
  have	
  also	
  been	
  acceptable).	
  It	
  is	
  thus	
  a	
  
complete	
  sentence	
  that	
  contains	
  one	
  descriptive	
  detail,	
  the	
  adverb	
  'down'.	
  The	
  I	
  &	
  O	
  
score	
  is	
  therefore	
  a	
  '4'.	
  

STORY	
  #1	
  –	
  One	
  sentence	
  story	
  

^I^love-­‐goNgto-­‐the-­‐Park-­‐and-­‐swiNing-­‐and-­‐play-­‐catch^with^my-­‐uNcle-­‐and-­‐playin-­‐
green^grass^and^having^a-­‐coke.-­‐	
  	
  CWS=	
  8/22	
  =	
  36%	
  for	
  12	
  points;	
  Grade	
  9/10	
  I	
  
&	
  O	
  =	
  2/5	
  

This	
  story	
  provides	
  an	
  example	
  of	
  two	
  words	
  written	
  as	
  one,	
  'goNgto'.	
  The	
  student	
  
may	
  have	
  intended	
  to	
  write	
  'going	
  to'	
  and	
  the	
  Assessor	
  may	
  have	
  even	
  heard	
  them	
  
say	
  this;	
  however,	
  you	
  must	
  score	
  exactly	
  what	
  is	
  written,	
  not	
  what	
  the	
  student	
  may	
  
have	
  intended	
  to	
  write.	
  Many	
  Assessors	
  scored	
  words	
  like	
  this	
  as	
  two	
  words,	
  though	
  
there	
  was	
  no	
  spacing	
  between	
  the	
  words.	
  It's	
  scored	
  as	
  one	
  word	
  here.	
  You'll	
  also	
  
notice	
  that	
  the	
  student	
  used	
  capital	
  letters	
  to	
  begin	
  words	
  that	
  should	
  not	
  be	
  
capitalized	
  and	
  within	
  some	
  of	
  the	
  words.	
  These	
  unnecessary	
  capitalizations	
  make	
  
the	
  words	
  incorrect	
  (see	
  CLS	
  Rule	
  3a).	
  The	
  word	
  'coke'	
  should	
  also	
  be	
  capitalized,	
  as	
  
it's	
  a	
  proper	
  name.	
  No	
  points	
  are	
  thus	
  awarded	
  for	
  transitions	
  involving	
  'coke.'	
  The	
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most	
  common	
  examples	
  of	
  this	
  were	
  capital	
  N's	
  and	
  capital	
  P's.	
  Instruction	
  needs	
  to	
  
address	
  this	
  issue.	
  With	
  regard	
  to	
  I	
  &	
  O,	
  this	
  is	
  only	
  one	
  sentence,	
  as	
  the	
  student	
  
strung	
  together	
  several	
  clauses	
  with	
  the	
  conjunction	
  'and'.	
  As	
  such,	
  the	
  score	
  for	
  I	
  &	
  
O	
  is	
  limited	
  to	
  2	
  points,	
  even	
  though	
  there	
  is	
  a	
  good	
  deal	
  of	
  detail.	
  In	
  order	
  to	
  garner	
  
a	
  3	
  or	
  higher,	
  the	
  student	
  must	
  write	
  at	
  least	
  two	
  sentences.	
  

	
  
STORY	
  #2	
  –	
  General	
  story	
  considerations	
  

^I-­‐Love-­‐P.E.^	
  	
  	
   	
   	
   CWS	
  =	
  2/4,	
  or,	
  alternately:	
  

^I^Love^P.E.^	
  	
   CWS	
  =	
  4/4	
  (considered	
  as	
  a	
  title,	
  yielding	
  a	
  	
  
higher	
  percentage)	
  

gym-­‐we^play-­‐insid-­‐baskball-­‐	
  	
   CWS	
  =	
  1/6	
  

it-­‐was-­‐a-­‐fun.^	
  	
   	
   	
   CWS	
  =	
  1/5	
  	
  

	
  

CWS=	
  6/15	
  =	
  40%	
  for	
  12	
  points;	
  	
  
Grade	
  9/10	
  I	
  &	
  O	
  =	
  5/5	
  

This	
  example	
  is	
  interesting,	
  as	
  the	
  student	
  used	
  three	
  different	
  lines	
  to	
  convey	
  that	
  
s/he	
  is	
  writing	
  different	
  sentences	
  (though	
  accurate	
  end	
  punctuation	
  is	
  not	
  used	
  in	
  
the	
  middle	
  sentence).	
  Each	
  sentence	
  should	
  be	
  scored	
  separately	
  and	
  the	
  totals	
  
summed.	
  Thus,	
  sentence	
  one	
  is	
  4/4,	
  as	
  considering	
  the	
  sentence	
  as	
  a	
  title	
  yields	
  a	
  
higher	
  score;	
  sentence	
  2	
  is	
  1/6;	
  and,	
  sentence	
  3	
  is	
  1/5.	
  This	
  makes	
  for	
  a	
  total	
  of	
  6/15	
  
for	
  the	
  entire	
  story.	
  When	
  scoring	
  long	
  entries,	
  it	
  is	
  critical	
  to	
  determine	
  if	
  the	
  
student	
  used	
  the	
  lines	
  to	
  separate	
  sentences,	
  or	
  if	
  sentences	
  roll	
  across	
  lines.	
  
Considering	
  an	
  entry	
  as	
  another	
  sentence	
  adds	
  a	
  transition	
  in	
  between	
  the	
  two	
  
entries	
  (compared	
  to	
  considering	
  the	
  entries	
  as	
  one,	
  long	
  sentence).	
  It	
  also	
  
drastically	
  changes	
  the	
  potential	
  for	
  making	
  a	
  higher	
  score	
  on	
  I	
  &	
  O,	
  as	
  the	
  student	
  
needs	
  to	
  write	
  at	
  least	
  two	
  sentences	
  to	
  earn	
  a	
  score	
  higher	
  than	
  a	
  '2'.	
  With	
  regard	
  to	
  
I	
  &	
  O,	
  the	
  student	
  has	
  two	
  or	
  more	
  sentences,	
  all	
  relate	
  to	
  the	
  topic,	
  subject/verb	
  
structure	
  is	
  used,	
  and	
  the	
  story	
  as	
  a	
  whole	
  has	
  at	
  least	
  two	
  descriptive	
  details;	
  this	
  
makes	
  it	
  a	
  5/5.	
  Please	
  note	
  that	
  the	
  descriptive	
  detail	
  requirements	
  for	
  grade	
  9/10	
  I	
  
&	
  O	
  apply	
  to	
  the	
  entire	
  story,	
  not	
  to	
  each	
  individual	
  sentence.	
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STORY	
  #3	
  –	
  Bulleted	
  lists	
  

Fictitious	
  prompt:	
  What	
  are	
  some	
  activities	
  you	
  did	
  this	
  summer?	
  

Student	
  response	
  (three	
  sentences	
  in	
  a	
  bulleted	
  list):	
  

• ^Went^outside.^	
   	
   CWS=	
  3/3	
  
• ^Play-­‐wuth-­‐friends.^	
   CWS=	
  2/4	
  
• -­‐watch-­‐movies.^	
   	
   CWS=	
  1/3	
  

CWS=	
  6/10	
  =	
  60%	
  for	
  18	
  points;	
  	
  
Grade	
  9/10	
  I	
  &	
  O	
  =	
  4/5	
  

This	
  example	
  elaborates	
  our	
  existing	
  approach	
  to	
  scoring	
  bulleted	
  and/or	
  
numbered	
  lists.	
  Students	
  are	
  given	
  credit	
  for	
  an	
  implied	
  subject	
  of	
  "I"	
  and	
  each	
  
bulleted/numbered	
  entry	
  is	
  treated	
  as	
  a	
  sentence.	
  End	
  punctuation	
  requirements	
  
for	
  bulleted	
  lists	
  follow	
  those	
  that	
  apply	
  to	
  all	
  lists.	
  These	
  examples	
  are	
  treated	
  as	
  
complete	
  sentences.	
  The	
  I	
  &	
  O	
  score	
  for	
  this	
  example	
  is	
  4/5,	
  as	
  more	
  than	
  two	
  
sentences	
  that	
  relate	
  to	
  the	
  topic	
  are	
  written	
  and	
  they	
  contain	
  one	
  descriptive	
  detail,	
  
'wuth	
  friends',	
  a	
  prepositional	
  phrase.	
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Scoring Writing 
for the 2013 
AKAA 
Mini-Lesson 
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Objectives 
u To train new mentors about how to score 

writing for the AKAA 
u Presentation 
u Guided Practice 
u  Independent Practice 
u Follow-up 

u To have 100% pass rate on the writing 
proficiency tests! 

2 
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Color-coded Handouts 
u 2012 Writing Scoring Manual (Approved 

for use in 2012-13) -  white paper 
u 2013 WSM Addendum – light blue paper 
u Mini-lesson PPT – light yellow paper 
u Mini-lesson worksheet – light tan paper 
u Mini-lesson answers document – light pink 

paper 
u Activities Guide – light green paper 
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Same Manual 
u 2012 Writing Scoring Manual (Approved 

for use in 2012-13) 
u Correct Word Sequences (CWS) 
u Correct Letter Sequences (CLS) 
u  Ideas & Organization (I&O) 
u Legibility 

u NOTE: You can simply print the 2013 
Addendum and add it to your 2012 
Writing Scoring Manual. 

4 
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Nationally Accepted Writing 
Scoring 
u Dr. Gerald Tindal developed the 

methodology for scoring CLS and CWS 
u The model was used by many states and 

enhanced by practitioners, including Lynn 
and Doug Fuchs 

u Their manual, which forms the foundation 
of our scoring and training methodology, 
can be found at: 

http://www.studentprogress.org/weblibrary.asp#expression  

5 
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Agenda & Handouts 
u Goal is to prepare you to take the writing 

proficiency examinations  
u You will need a copy of the 2012 Writing 

Scoring Manual 
u You will need a copy of the Writing 

Scoring Mini-Lesson handout (light yellow 
paper) 

6 
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CWS Rules 
u CWS Rule 1  Maximum Number of Sequences  
u CWS Rule 2   Spelling 
u CWS Rule 3    Beginning Capitalization  

u CWS Rule 3a   Internal Capitalization 
u CWS Rule 4   Beginning Punctuation 

u CWS Rule 4a   Internal Punctuation 
u CWS Rule 4b   End Punctuation   

u CWS Rule 5  Syntax 
u CWS Rule 6  General Semantics 
u CWS Rule 7  Story Titles and Endings  

7 
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Implied Spaces & Sequences 
Implied Spaces 
 

_This is a sentence._ 
 

Sequences 
^s^e^q^u^e^n^c^e^ 

^You^score^the^sequences,^not^the^words!^ 

^Use^caution^when^scoring^sentences^that^ 
wrap^to^the^next^line.^ 

8 
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CWS Exercises 
u Rule 1: Maximum Number of Sequences 
 
 

9 
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CWS Answers 
u Rule 1: Maximum Number of Sequences 
 
 

10 
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CWS Exercises 
u Rule 2 Spelling 
 

11 
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CWS Answers 
u Rule 2 Spelling 
 

12 
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CWS Exercises 
u Rule 3 Capitalization 
 

13 
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CWS Answers 
u Rule 3 Capitalization 
 

14 
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CWS Exercises 
u Rule 4 Punctuation 
 

15 
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CWS Answers 
u Rule 4 Punctuation 
 

16 
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CWS Exercises 
u Rule 5 Syntax 
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CWS Answers 
u Rule 5 Syntax 
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CWS Exercises 
u Rule 6 Semantics 
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CWS Answers 
u Rule 6 Semantics 
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CWS Exercises 
u Rule 7 Story Titles and Endings 
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CWS Answers 
u Rule 7 Story Titles and Endings 
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CLS Rules 
u CLS Rule 1      Maximum Number of Sequences  
u CLS Rule 2   Implied Spaces 
u CLS Rule 3    Insertions 

u CLS Rule 3a   Capital Letters 
u CLS Rule 3b   Rotated Letters 

u CLS Rule 4   Omissions 
u CLS Rule 4a   Double Letters 

u CLS Rule 5  Punctuation  
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CLS Exercises 
u Rule 1 Maximum Number of Sequences 
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CLS Answers 
u Rule 1 Maximum Number of Sequences 

25 

App3.2c_Annual_Mentor_Training_Handouts 63



CLS Exercises 
u Rule 2 Implied Spaces 

26 

App3.2c_Annual_Mentor_Training_Handouts 64



CLS Answers 
u Rule 2 Implied Spaces 
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CLS Exercises 
u Rule 3 Insertions 
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CLS Answers 
u Rule 3 Insertions 
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CLS Exercises 
u Rule 4 Omissions 
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CLS Answers 
u Rule 4 Omissions 
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CLS Exercises 
u Rule 5 Punctuation 
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CLS Answers 
u Rule 5 Punctuation 
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Calculating CWS/CLS (Possible, 
Earned, & Percentages) 

u First, calculate the maximum number of 
possible sequences using Rule 1 

u Second, record each correct sequence (^) 
and incorrect sequence (-) 

u Third, count the number of correct sequences 
u Fourth, take the number of correct sequences 

and divide it by the number of possible 
sequences to determine the percentage 

u Fifth, use the relevant scoring key to see how 
many points that percentage earns 
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CWS Scoring Key  
Grade 9-10 Exercise 
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CWS Scoring Key  
Grade 9-10 Answer 
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CLS Scoring Key Exercise  
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CLS Scoring Key Answer  

38 

App3.2c_Annual_Mentor_Training_Handouts 76



I&O Scoring Guide – Gr. 5-8 
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I&O Scoring  
Grade 5–8 Exercise 
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I&O Scoring  
Grade 5–8 Answer 
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I&O Scoring Guide Gr. 9-10 
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I&O Scoring  
Grade 9–10 Exercise 
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I&O Scoring  
Grade 9–10 Answer 
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Scoring Legibility Gr. 7-8 
u  The letters (and/or numerals, if applicable) and words 

are written in a standard manner such that any able 
reader would be able to decode them. 

u  The letters and words are written in an appropriate, 
left-to-right orientation (and top-to-bottom, if 
applicable). 

u  The student spaced letters and words appropriately 
such that the letters and words are clearly seen as 
separate, but also are not too far apart. 

u  The student used the lines provided in the student 
materials or by the Assessor appropriately, ensuring 
that the letters and words are generally contained 
within the lines and of a relatively uniform size. 
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Legibility Rating Scale 
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Legibility Scoring Exercise 

47 

App3.2c_Annual_Mentor_Training_Handouts 85



Legibility Scoring Answer 
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Legibility Scoring Exercise 
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Legibility Scoring Answer 
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New Information 
u Results of 2012 Writing Study 

u Rounding (*we round to the hundredths) 
u Word Sequences with provided words (*end punctuation 

clarification) 
u Scoring CWS with multiple sentences (* there are two 

transitions between two sentences) 
u Internal capitalization (*folks did not deduct points for 

N’s, P’s, L’s, etc., in the middle of words) 
u Be consistent and do not enter scores that are impossible 

(*6/5 is not a possible score; also, make sure that the 
score you record on the SP matches the one you wrote in 
the SM – or at least enter the correct one of the two!) 

u ELOS Administration clarifications (*it is never appropriate 
to administer every item of both assessments) 
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Rounding & Hundredths 
u The results of our 2012 Writing Study 

demonstrated that some Assessors were 
having difficulty with rounding.  
u For the AKAA, we round to the hundredths’ 

place, for example:  
u [13/14 = .92857143 = .93 = 93% (the 

thousandths’ place is 8; 8 ≥ 5, therefore the 2 
in the hundredth’s place is rounded up to 3)] 

u [1/21 = .047619048 = .05 = 5% (the 
thousandths’ place is 7; 7 ≥ 5, therefore the 4 
is rounded up to 5)] 
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Addendum of New Sentence 
Examples Adapted from the 
Field 

u Sentence 1: One-word sentence 
u Sentence 2: Benefit of the doubt 
u Sentence 3: High I & O ≠ High CWS 
u Sentence 4: High variability 
u Sentence 5: Word sequencing 
u Sentence 6: Clauses & Phrases 
u Sentence 7: Implied Subjects 
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Addendum of New Story 
Examples Adapted from 
the Field 
u Story 1: One-sentence story 
u Story 2: General story considerations 
u Story 3: Bulleted Lists 
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ELOS 3X3 Scoring Rule 
u If a student receives a ‘0’ on three 

consecutive items in a task, skip to the 
next task. If the student continues to 
receive a ‘0’ on three consecutive items 
for three consecutive tasks within a 
content area, stop administration of the 
Standard AKAA and proceed to 
administer the ELOS for that content area 
u NOTE: an ‘NA/I’ does not count as a ‘0’ for 

purposes of the three-by-three rule 

u The ELOS must be administered in its 
entirety, all three tasks composed of 15 
items. 
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Questions? 
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Writing	
  Scoring	
  Mini-­‐Lesson	
   	
   Final	
  

	
  	
  

Writing	
  Scoring	
  Mini-­‐lesson	
  
	
  

EED	
  and	
  DRA	
  have	
  developed	
  a	
  comprehensive	
  new	
  manual	
  that	
  addresses	
  all	
  
present	
  concerns	
  regarding	
  scoring	
  writing	
  for	
  the	
  AKAA,	
  called	
  the	
  2012	
  Writing	
  
Scoring	
  Manual.	
  This	
  mini-­‐lesson	
  will	
  introduce	
  you	
  to	
  the	
  process	
  of	
  scoring	
  
writing	
  in	
  a	
  manner	
  that	
  is	
  sufficient	
  to	
  allow	
  you	
  complete	
  your	
  training	
  
requirements.	
  	
  
	
  
The	
  manual	
  addresses	
  how	
  to	
  score	
  Correct	
  Word	
  Sequences	
  (CWS),	
  Correct	
  Letter	
  
Sequences	
  (CLS),	
  Ideas	
  and	
  Organization	
  (I&O),	
  and	
  Legibility.	
  There	
  are	
  also	
  
resources	
  for	
  you	
  to	
  use	
  in	
  the	
  'Acronyms	
  and	
  Important	
  Terms',	
  or	
  glossary,	
  and	
  
the	
  'Notes	
  to	
  the	
  Field'	
  section.	
  This	
  training	
  helps	
  get	
  you	
  prepared	
  to	
  tackle	
  these	
  
issues.	
  
	
  
Correct	
  Word	
  Sequences	
  
Let's	
  go	
  over	
  the	
  rules	
  for	
  scoring	
  CWS,	
  then	
  you'll	
  complete	
  some	
  practice	
  scoring	
  
exercises.	
  	
  
	
  
A	
  Correct	
  Word	
  Sequence	
  (CWS)	
  is	
  a	
  series	
  of	
  words	
  and	
  transitions	
  that	
  are	
  
correctly	
  spelled,	
  capitalized,	
  punctuated	
  and	
  are	
  syntactically	
  and	
  semantically	
  
acceptable	
  within	
  the	
  context	
  of	
  a	
  sentence.	
  There	
  are	
  implied	
  spaces	
  at	
  the	
  
beginning	
  and	
  end	
  of	
  each	
  sentence.	
  There	
  are	
  also	
  transitions	
  between	
  each	
  word	
  
that	
  are	
  scored	
  for	
  correctness.	
  
	
  
Each	
  correct	
  CWS	
  is	
  scored	
  with	
  a	
  caret	
  (^).	
  	
  Each	
  incorrect	
  CWS	
  is	
  scored	
  with	
  a	
  
dash	
  (-­‐).	
  	
  If	
  the	
  first	
  word	
  is	
  correct	
  (including	
  capitalization),	
  a	
  caret	
  (^)	
  is	
  placed	
  
before	
  that	
  word.	
  If	
  the	
  last	
  word	
  is	
  correct	
  (including	
  end	
  punctuation),	
  a	
  caret	
  (^)	
  
is	
  placed	
  after	
  that	
  word.	
  When	
  scoring,	
  first	
  determine	
  the	
  number	
  of	
  possible	
  CWS,	
  
then	
  score	
  for	
  CWS	
  by	
  adding	
  the	
  number	
  of	
  carets.	
  There	
  are	
  seven	
  rules	
  involved	
  
in	
  scoring	
  CWS:	
  
	
  

• CWS	
  Rule	
  1	
  	
   	
   Maximum	
  Number	
  of	
  Sequences	
  
• CWS	
  Rule	
  2	
  	
  	
   	
   Spelling	
  
• CWS	
  Rule	
  3	
  	
  	
  	
   	
   Beginning	
  Capitalization	
  	
  

o CWS	
  Rule	
  3a	
   	
   Internal	
  Capitalization	
  
• CWS	
  Rule	
  4	
  	
  	
   	
   Beginning	
  Punctuation	
  

o CWS	
  Rule	
  4a	
   	
   Internal	
  Punctuation	
  
o CWS	
  Rule	
  4b	
   	
   End	
  Punctuation	
   	
  

• CWS	
  Rule	
  5	
   	
   Syntax	
  
• CWS	
  Rule	
  6	
  	
   	
   General	
  Semantics	
  
• CWS	
  Rule	
  7	
   	
   Story	
  Titles	
  and	
  Endings	
   	
   	
  

	
  
As	
  mentioned,	
  this	
  training	
  will	
  give	
  you	
  an	
  introductory	
  understanding	
  of	
  the	
  "big	
  
picture"	
  of	
  scoring	
  for	
  writing.	
  Further	
  training	
  will	
  elaborate	
  additional	
  details.	
  
	
  

App3.2c_Annual_Mentor_Training_Handouts 95



Writing	
  Scoring	
  Mini-­‐Lesson	
   	
   Final	
  

	
  	
  

The	
  maximum	
  number	
  of	
  sequences	
  rule	
  is	
  that	
  the	
  total	
  number	
  of	
  possible	
  
sequences	
  is	
  always	
  one	
  greater	
  than	
  the	
  number	
  of	
  words	
  required.	
  For	
  example,	
  	
  

	
  
	
  
Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CWS	
  Rule	
  1	
  with	
  the	
  following	
  
exercises:	
  	
  
You	
  are	
  great.	
   CWS=	
  	
  
This	
  room	
  is	
  very	
  comfortable.	
   CWS=	
  	
  
Nobody	
  loves	
  trainings	
  on	
  scoring	
  writing	
  more	
  than	
  
I	
  do!	
  

CWS=	
  	
  

	
  
The	
  rule	
  for	
  spelling	
  is	
  that	
  adjacent	
  words	
  have	
  to	
  be	
  correct	
  in	
  order	
  to	
  earn	
  a	
  
score	
  point.	
  For	
  example,	
  

	
  
	
  
Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CWS	
  Rule	
  2	
  with	
  the	
  following	
  
exercises:	
  
You	
  are	
  grate.	
   CWS=	
  	
  	
  	
  	
  /	
  
This	
  room	
  is	
  vary	
  comfortable.	
   CWS=	
  	
  	
  	
  	
  /	
  
Nobody	
  luvs	
  trainengs	
  on	
  scoring	
  writing	
  more	
  than	
  
I	
  do!	
  

CWS=	
  	
  	
  	
  	
  /	
  

	
  
The	
  rule	
  for	
  beginning	
  and	
  internal	
  capitalization	
  is	
  that	
  the	
  first	
  word	
  of	
  a	
  
sentence,	
  or	
  proper	
  nouns,	
  must	
  be	
  capitalized	
  to	
  constitute	
  a	
  correct	
  word.	
  For	
  
example,	
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Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CWS	
  Rule	
  3	
  with	
  the	
  following	
  
exercises:	
  
you	
  are	
  great.	
   CWS=	
  	
  	
  	
  	
  /	
  
Nobody	
  loves	
  trainings	
  on	
  scoring	
  writing	
  more	
  than	
  
i	
  do!	
  

CWS=	
  	
  	
  	
  	
  /	
  

	
  
The	
  rule	
  for	
  beginning,	
  internal,	
  and	
  end	
  punctuation	
  is	
  that	
  the	
  use	
  of	
  symbols	
  
must	
  be	
  correct	
  in	
  order	
  for	
  the	
  student	
  to	
  receive	
  credit.	
  For	
  example,	
  

	
  

	
  

	
  
	
  
Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CWS	
  Rule	
  4	
  with	
  the	
  following	
  
exercises:	
  
You	
  are	
  great	
   CWS=	
  	
  	
  	
  	
  /	
  
This	
  room	
  is	
  very	
  comfortable,"	
  she	
  said.	
   CWS=	
  	
  	
  	
  	
  /	
  
Nobody	
  loves	
  trainings	
  on	
  scoring	
  writing	
  more	
  than	
  
I	
  do	
  

CWS=	
  	
  	
  	
  	
  /	
  

	
  
The	
  rule	
  for	
  syntax	
  is	
  that	
  the	
  structure	
  of	
  the	
  sentence	
  must	
  follow	
  grammatical	
  
rules,	
  including	
  subject/verb	
  agreement	
  and	
  subject-­‐verb-­‐object	
  structure	
  (for	
  
simple	
  sentences,	
  which	
  are	
  largely	
  what	
  we	
  gather	
  on	
  the	
  AKAA).	
  For	
  example,	
  

	
  
	
  
Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CWS	
  Rule	
  5	
  with	
  the	
  following	
  
exercises:	
  
You	
  is	
  great.	
   CWS=	
  	
  	
  	
  	
  /	
  
"This	
  room	
  is	
  very	
  comfortable,"	
  her	
  said.	
   CWS=	
  	
  	
  	
  	
  /	
  
Nobody	
  loves	
  trainings	
  on	
  scoring	
  writing	
  more	
  than	
  
me	
  does!	
  

CWS=	
  	
  	
  	
  	
  /	
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The	
  rule	
  for	
  semantics	
  is	
  that	
  the	
  sentence	
  must	
  be	
  structured	
  such	
  that	
  it's	
  
meaning	
  is	
  appropriately	
  conveyed.	
  Errors	
  in	
  this	
  domain	
  usually	
  result	
  from	
  
omissions	
  and	
  inappropriate	
  word	
  usage.	
  For	
  example,	
  

	
  
	
  
Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CWS	
  Rule	
  6	
  with	
  the	
  following	
  
exercises:	
  
You	
  are	
  greatly.	
   CWS=	
  	
  	
  	
  	
  /	
  
"This	
  room	
  very	
  comfortable,"	
  she	
  said.	
   CWS=	
  	
  	
  	
  	
  /	
  
Nobody	
  loves	
  trainings	
  on	
  scoring	
  writing	
  most	
  than	
  
I	
  do!	
  

CWS=	
  	
  	
  	
  	
  /	
  

	
  
The	
  rule	
  for	
  story	
  titles	
  and	
  endings	
  is	
  that	
  they	
  are	
  included	
  in	
  CWS	
  totals	
  for	
  
calculating	
  overall	
  points	
  and	
  scoring	
  them	
  follows	
  rules	
  1-­‐6	
  elaborated	
  above.	
  For	
  
example,	
  

	
  
	
  
Note:	
  It's	
  important	
  to	
  mention	
  that	
  it	
  is	
  that	
  we	
  try	
  to	
  give	
  the	
  benefit	
  of	
  the	
  doubt	
  
when	
  scoring	
  writing	
  in	
  situations	
  where	
  there	
  are	
  not	
  clearly	
  defined	
  expectations.	
  
If	
  there	
  are	
  two	
  ways	
  of	
  scoring	
  a	
  title	
  or	
  ending	
  that	
  are	
  possible	
  and	
  one	
  results	
  in	
  
a	
  higher	
  score,	
  award	
  the	
  higher	
  score	
  to	
  the	
  student.	
  
	
  
Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CWS	
  Rule	
  7	
  with	
  the	
  following	
  
exercises:	
  
This	
  is	
  My	
  Storie	
   CWS=	
  	
  	
  	
  	
  /	
  
And	
  thatz	
  how	
  it	
  end	
   CWS=	
  	
  	
  	
  	
  /	
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Correct	
  Letter	
  Sequences	
  
Now,	
  let's	
  move	
  on	
  to	
  scoring	
  CLS.	
  A	
  Correct	
  Letter	
  Sequence	
  (CLS)	
  is	
  a	
  sequence	
  of	
  
letters,	
  or	
  implied	
  spaces/spaces	
  and	
  letters,	
  correctly	
  sequenced	
  within	
  a	
  word.	
  
Scoring	
  writing	
  using	
  a	
  CLS	
  method	
  allows	
  Assessors	
  an	
  objective	
  manner	
  of	
  scoring	
  
student	
  spelling	
  of	
  individual	
  words.	
  Each	
  correct	
  CLS	
  is	
  scored	
  with	
  a	
  caret	
  (^).	
  	
  
Each	
  incorrect	
  CLS	
  is	
  scored	
  with	
  a	
  dash	
  (-­‐).	
  	
  If	
  the	
  first	
  letter	
  is	
  correct,	
  a	
  caret	
  is	
  
placed	
  to	
  the	
  left	
  of	
  (in	
  front	
  of)	
  that	
  letter.	
  If	
  the	
  last	
  letter	
  is	
  correct,	
  a	
  caret	
  is	
  
placed	
  to	
  the	
  right	
  of	
  (after)	
  that	
  letter.	
  When	
  scoring,	
  first	
  determine	
  the	
  number	
  of	
  
possible	
  CLS,	
  then	
  score	
  for	
  CLS	
  by	
  adding	
  the	
  number	
  of	
  carets.	
  There	
  are	
  five	
  rules	
  
involved	
  in	
  scoring	
  CLS:	
  
	
  

• CLS	
  Rule	
  1	
  	
   	
   Maximum	
  Number	
  of	
  Sequences	
  	
  
• CLS	
  Rule	
  2	
  	
  	
   	
   Implied	
  Spaces	
  
• CLS	
  Rule	
  3	
  	
  	
  	
   	
   Insertions	
  

o CLS	
  Rule	
  3a	
   	
   Capital	
  Letters	
  
o CLS	
  Rule	
  3b	
   	
   Rotated	
  Letters	
  

• CLS	
  Rule	
  4	
  	
  	
   	
   Omissions	
  
o CLS	
  Rule	
  4a	
   	
   Double	
  Letters	
  

• CLS	
  Rule	
  5	
  	
   	
   Punctuation	
  	
  
	
  
	
  
	
  
The	
  maximum	
  number	
  of	
  sequences	
  rule	
  is	
  that	
  the	
  total	
  number	
  of	
  possible	
  
sequences	
  is	
  always	
  one	
  greater	
  than	
  the	
  number	
  of	
  letters	
  required.	
  For	
  example,	
  	
  

	
  
	
  
Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CLS	
  Rule	
  1	
  with	
  the	
  following	
  exercises:	
  	
  
	
  

y	
  o	
  u	
   CLS=	
  	
  	
  	
  	
  /	
  
l	
  e	
  a	
  r	
  n	
   CLS=	
  	
  	
  	
  	
  /	
  

q	
  u	
  i	
  c	
  k	
  l	
  y	
   CLS=	
  	
  	
  	
  	
  /	
  
	
  
The	
  rule	
  for	
  implied	
  spaces	
  is	
  that	
  there	
  are	
  spaces	
  that	
  precede	
  and	
  follow	
  each	
  
letter	
  that	
  must	
  be	
  scored	
  for	
  correctness.	
  For	
  example,	
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  Scoring	
  Mini-­‐Lesson	
   	
   Final	
  

	
  	
  

Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CLS	
  Rule	
  2	
  with	
  the	
  following	
  exercises:	
  
Word	
   k	
  i	
  d	
   CLS=	
  	
  	
  	
  	
  /	
  

kid	
   k	
  i	
  d	
  d	
   CLS=	
  	
  	
  	
  	
  /	
  
s	
  k	
  i	
  d	
   CLS=	
  	
  	
  	
  	
  /	
  

	
  
The	
  rule	
  for	
  insertions	
  (including	
  capital	
  letters	
  and	
  rotated	
  letters)	
  is	
  that	
  
letters	
  that	
  are	
  inserted	
  into	
  a	
  word	
  are	
  scored	
  as	
  incorrect.	
  For	
  example,	
  

	
  

	
  

	
  
	
  
Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CLS	
  Rule	
  3	
  with	
  the	
  following	
  exercises:	
  

Word	
   a	
  p	
  p	
  l	
  e	
   CLS=	
  	
  	
  	
  	
  /	
  

apple	
  
a	
  p	
  q	
  l	
  e	
   CLS=	
  	
  	
  	
  	
  /	
  
a	
  p	
  l	
  e	
   CLS=	
  	
  	
  	
  	
  /	
  
a	
  P	
  P	
  l	
  e	
   CLS=	
  	
  	
  	
  	
  /	
  

	
  
The	
  rule	
  for	
  omissions	
  (including	
  double	
  letters)	
  is	
  that	
  the	
  all	
  required	
  letters	
  
must	
  be	
  included	
  for	
  the	
  student	
  to	
  receive	
  credit.	
  For	
  example,	
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  Scoring	
  Mini-­‐Lesson	
   	
   Final	
  

	
  	
  

	
  
	
  
Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CLS	
  Rule	
  4	
  with	
  the	
  following	
  exercises:	
  

Word	
   t	
  e	
  x	
  t	
  b	
  o	
  o	
  k	
   CLS=	
  	
  	
  	
  	
  /	
  

textbook	
  
t	
  e	
  x	
  t	
  b	
  o	
  k	
   CLS=	
  	
  	
  	
  	
  /	
  
t	
  e	
  x	
  t	
  b	
   CLS=	
  	
  	
  	
  	
  /	
  

e	
  x	
  t	
  b	
  o	
  o	
  k	
   CLS=	
  	
  	
  	
  	
  /	
  
	
  
The	
  rule	
  for	
  punctuation	
  is	
  that	
  it	
  is	
  scored	
  along	
  with	
  the	
  letter	
  that	
  is	
  to	
  the	
  left	
  of	
  
the	
  punctuation	
  mark.	
  For	
  example,	
  

	
  
	
  
Let's	
  have	
  you	
  practice	
  scoring	
  according	
  to	
  CLS	
  Rule	
  5	
  with	
  the	
  following	
  exercise:	
  

Word	
   S	
  h	
  a	
  n	
  e'	
  s	
   CLS=	
  	
  	
  	
  	
  /	
  
Shane's	
   S	
  h	
  a	
  n	
  e	
  s	
   CLS=	
  	
  	
  	
  	
  /	
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  Mini-­‐Lesson	
   	
   Final	
  

	
  	
  

	
  
Using	
  the	
  CWS	
  and	
  CLS	
  Scoring	
  Keys	
  
There	
  are	
  situations	
  where	
  students	
  are	
  asked	
  to	
  write	
  responses	
  for	
  which	
  there	
  
are	
  multiple	
  correct	
  answers,	
  such	
  as	
  "Write	
  a	
  Sentence"	
  or	
  "Write	
  a	
  story".	
  In	
  these	
  
situations,	
  the	
  scoring	
  keys	
  we	
  have	
  developed	
  below	
  allow	
  for	
  equitable	
  
determinations	
  of	
  score	
  points.	
  There	
  is	
  one	
  version	
  for	
  grades	
  5-­‐8	
  (with	
  10	
  score	
  
points	
  possible)	
  and	
  another	
  version	
  for	
  grades	
  9-­‐10	
  (with	
  30	
  score	
  points	
  
possible).	
  They	
  are	
  included	
  below,	
  with	
  examples:	
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  Mini-­‐Lesson	
   	
   Final	
  

	
  	
  

	
  
Let's	
  have	
  you	
  practice	
  scoring	
  two	
  grade	
  9/10	
  student	
  sentence	
  writing	
  entries	
  for	
  
CWS	
  using	
  the	
  30-­‐point	
  scoring	
  key	
  above.	
  	
  
	
  
	
  

Sentence	
  
CWS	
  

Percent	
  
Correct	
  

CWS	
  Score	
  
Points	
  

U	
  are	
  scoring	
  this	
  sentence	
  vary	
  well!	
   	
   	
  
i	
  don't	
  understand	
  y	
  u	
  write	
  like	
  this.	
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  Scoring	
  Mini-­‐Lesson	
   	
   Final	
  

	
  	
  

	
  
There	
  are	
  situations	
  in	
  writing	
  tasks	
  where	
  the	
  answers	
  can	
  be	
  open-­‐ended,	
  not	
  
having	
  a	
  pre-­‐determined	
  correct	
  answer.	
  For	
  example,	
  when	
  a	
  student	
  is	
  asked	
  to	
  
write	
  her	
  first	
  name,	
  this	
  could	
  result	
  in	
  several	
  different	
  correct	
  answers	
  across	
  
multiple	
  students	
  (e.g.,	
  Meg	
  versus	
  Brittany).	
  These	
  scoring	
  keys	
  are	
  used	
  for	
  such	
  
situations.	
  The	
  conversion	
  key	
  allows	
  us	
  to	
  make	
  equitable	
  scoring	
  determinations	
  
based	
  upon	
  the	
  percentage	
  of	
  words/letters	
  correct	
  in	
  open-­‐ended	
  contexts.	
  
	
  

	
  
Let's	
  have	
  you	
  practice	
  scoring	
  two	
  student	
  writing	
  entries	
  for	
  CLS	
  using	
  the	
  25-­‐
point	
  rubric	
  above.	
  	
  
	
  

Student	
  Word	
  
CLS	
  

Percent	
  
Correct	
  

CLS	
  Score	
  
Points	
  

M	
  a	
  y	
  g	
  	
  	
  	
  	
  	
  	
  	
  (Meg	
  is	
  correct)	
   	
   	
  
B	
  r	
  i	
  t	
  e	
  n	
  y	
  (Brittany	
  is	
  correct)	
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  Mini-­‐Lesson	
   	
   Final	
  

	
  	
  

Student	
  writing	
  entries	
  in	
  grades	
  5-­‐10	
  are	
  also	
  scored	
  for	
  Ideas	
  &	
  Organization	
  
(I&O).	
  There	
  is	
  one	
  scoring	
  guide	
  for	
  grades	
  5-­‐8	
  and	
  a	
  separate,	
  more	
  difficult,	
  
scoring	
  guide	
  for	
  grades	
  9-­‐10.	
  Both	
  scoring	
  guides	
  have	
  a	
  total	
  of	
  five	
  points	
  
possible.	
  The	
  scoring	
  guides	
  are	
  provided	
  below:	
  
	
  

	
  
	
  
	
  
Let's	
  score	
  a	
  Grade	
  5	
  student	
  writing	
  submission	
  using	
  the	
  I&O	
  scoring	
  rubric	
  above.	
  
The	
  topic	
  is	
  to	
  "Write	
  a	
  sentence	
  about	
  what	
  you	
  did	
  this	
  summer."	
  
	
  

Student	
  Sentence	
   I&O	
  Scoring	
  Level	
  
I	
  went	
  to	
  the	
  beach.	
   	
  

	
  

App3.2c_Annual_Mentor_Training_Handouts 105



Writing	
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  Mini-­‐Lesson	
   	
   Final	
  

	
  	
  

	
  
	
  
Let's	
  score	
  a	
  Grade	
  9	
  student	
  writing	
  submission	
  using	
  the	
  I&O	
  scoring	
  rubric	
  above.	
  
The	
  topic	
  is	
  to	
  "Write	
  a	
  story	
  about	
  what	
  you	
  did	
  this	
  summer."	
  
	
  

Student	
  Story	
   I&O	
  Scoring	
  Level	
  
I	
  went	
  fishing	
  with	
  my	
  family.	
  We	
  caught	
  a	
  lot	
  of	
  

salmon	
  near	
  the	
  inlet.	
   	
  

	
  
Legibility	
  (Grades	
  7	
  &	
  8)	
  
	
  

1. The	
  letters	
  (and/or	
  numerals,	
  if	
  applicable)	
  and	
  words	
  are	
  written	
  in	
  a	
  
standard	
  manner	
  such	
  that	
  any	
  able	
  reader	
  would	
  be	
  able	
  to	
  decode	
  them.	
  

2. The	
  letters	
  and	
  words	
  are	
  written	
  in	
  an	
  appropriate,	
  left-­‐to-­‐right	
  orientation	
  
(and	
  top-­‐to-­‐bottom,	
  if	
  applicable).	
  

3. The	
  student	
  spaced	
  letters	
  and	
  words	
  appropriately	
  such	
  that	
  the	
  letters	
  and	
  
words	
  are	
  clearly	
  seen	
  as	
  separate,	
  but	
  also	
  are	
  not	
  too	
  far	
  apart.	
  

4. The	
  student	
  used	
  the	
  lines	
  provided	
  in	
  the	
  student	
  materials	
  or	
  by	
  the	
  
Assessor	
  appropriately,	
  ensuring	
  that	
  the	
  letters	
  and	
  words	
  are	
  generally	
  
contained	
  within	
  the	
  lines	
  and	
  of	
  a	
  relatively	
  uniform	
  size.	
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  Mini-­‐Lesson	
   	
   Final	
  

	
  	
  

	
  
	
  
Let's	
  score	
  a	
  simple	
  word	
  for	
  legibility,	
  worth	
  one	
  point	
  in	
  this	
  case	
  (some	
  items	
  
have	
  two	
  possible	
  points	
  for	
  legibility):	
  
	
  

Student	
  work	
  sample	
   Legibility	
  
Points	
  

	
  

	
  

	
  
	
  
Now,	
  let's	
  score	
  a	
  two-­‐point	
  example	
  for	
  legibility:	
  

Student	
  work	
  sample	
   Legibility	
  
Points	
  

	
  

	
  

	
  
	
  
Congratulations,	
  you	
  are	
  now	
  ready	
  to	
  get	
  started	
  on	
  the	
  writing	
  proficiency	
  test!	
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  Mini-­‐lesson	
  Answers	
   	
   Final	
  

	
  	
  

CWS	
  Mini-­‐lesson	
  Answers	
  
	
  
Rule	
  1	
  Maximum	
  Number	
  of	
  Sequences	
  
^You^are^great.^	
  (3	
  words	
  +1=4)	
   CWS=	
  4	
  
^This^room^is^very^comfortable.^	
  (5	
  words	
  +1=6)	
   CWS=	
  6	
  
^Nobody^loves^trainings^on^scoring^writing^more^than^I^do!^	
  
(10	
  words	
  +1=11)	
  

CWS=	
  11	
  

	
  
Rule	
  2	
  Spelling	
  
^You^are-­‐grate.-­‐	
  ('great'	
  spelled	
  incorrectly)	
   CWS=	
  2/4	
  
^This^room^is-­‐vary-­‐comfortable.^	
  ('very'	
  spelled	
  incorrectly)	
   CWS=	
  4/6	
  
^Nobody-­‐luvs-­‐trainengs-­‐on^scoring^writing^more^than^I	
  ^do!^	
  
('loves'	
  and	
  'trainings'	
  spelled	
  incorrectly)	
  

CWS=	
  8/11	
  

	
  
Rule	
  3	
  Capitalization	
  
-­‐you-­‐are^great.^	
  ('You'	
  not	
  capitalized)	
   CWS=	
  2/4	
  
^Nobody^loves^trainings^on^scoring^writing^more^than-­‐i-­‐do!^	
  
('I'	
  not	
  capitalized)	
  

CWS=	
  9/11	
  

	
  
Rule	
  4	
  Punctuation	
  
^You^are-­‐great-­‐	
  (missing	
  end	
  punctuation)	
   CWS=	
  2/4	
  
-­‐This-­‐room^is^very^comfortable,"^she^said.^	
  (missing	
  open	
  
quotation	
  mark)	
  

CWS=	
  6/8	
  

^Nobody^loves^trainings^on^scoring^writing^more^than^I-­‐do-­‐	
  
(missing	
  end	
  punctuation)	
  

CWS=	
  9/11	
  

	
  
Rule	
  5	
  Syntax	
  
^You-­‐is-­‐great.^	
  (incorrect	
  verb	
  agreement)	
   CWS=	
  2/4	
  
^"This^room^is^very^comfortable,"-­‐her-­‐said.^	
  (incorrect	
  
pronoun)	
  

CWS=	
  6/8	
  

^Nobody^loves^trainings^on^scoring^writing^more^than-­‐me-­‐
does!-­‐	
  (incorrect	
  pronoun	
  and	
  verb	
  agreement)	
  

CWS=	
  8/11	
  

	
  
Rule	
  6	
  Semantics	
  
^You^are-­‐greatly.-­‐	
  (adverb	
  used	
  where	
  an	
  adjective	
  is	
  required)	
   CWS=	
  2/4	
  
^"This^room-­‐very^comfortable,"^she^said.^	
  (we	
  wouldn't	
  know	
  
what	
  word(s)	
  is/are	
  missing	
  in	
  a	
  testing	
  situation;	
  we've	
  thus	
  
scored	
  one	
  incorrect	
  sequence	
  based	
  on	
  what	
  is	
  actually	
  written	
  –	
  
there	
  are	
  only	
  7	
  possible	
  sequences,	
  as	
  the	
  student	
  has	
  written	
  6	
  
words)	
  

CWS=	
  6/7	
  

^Nobody^loves^trainings^on^scoring^writing-­‐most-­‐than^I^do!^	
  
(incorrect	
  adverb)	
  

CWS=	
  9/11	
  

	
  
Rule	
  7	
  Story	
  Titles	
  and	
  Endings	
  
^This^is^My-­‐Storie-­‐	
  	
  	
  	
  	
  	
  	
  	
  ('Story'	
  misspelled)	
   CWS=	
  3/5	
  
^And-­‐thatz-­‐how^it-­‐end-­‐	
  ('that’s'	
  misspelled;	
  'end'	
  should	
  be	
  'ends'	
  
–	
  student	
  gets	
  more	
  points	
  with	
  example	
  treated	
  as	
  sentence)	
  

CWS=	
  2/6	
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CLS	
  Mini-­‐lesson	
  Answers	
  
	
  
Rule	
  1	
  Maximum	
  Number	
  of	
  Sequences	
  

^y^o^u^	
  (3	
  letters	
  +1=4)	
   CLS=	
  4	
  
^l^e^a^r^n^	
  (5	
  letters	
  +1=6)	
   CLS=	
  6	
  

^q^u^i^c^k^l^y^	
  (7	
  letters	
  +1=8)	
   CLS=	
  8	
  
	
  
Rule	
  2	
  Implied	
  Spaces	
  

Word	
   ^k^i^d^	
   CLS=	
  4/4	
  

kid	
   ^k^i^d-­‐d	
   CLS=	
  3/4	
  
s-­‐k^i^d^	
   CLS=	
  3/4	
  

	
  
Rule	
  3	
  Insertions	
  

Word	
   ^a^p^p^l^e^	
   CLS=	
  6/6	
  

apple	
  
^a^p-­‐q-­‐l^e^	
   CLS=	
  4/6	
  
^a^p-­‐	
  -­‐l^e^	
   CLS=	
  4/6	
  
^a-­‐P-­‐P-­‐l^e^	
   CLS=	
  3/6	
  

	
  
Rule	
  4	
  Omissions	
  

Word	
   ^t^e^x^t^b^o^o^k^	
   CLS=	
  9/9	
  

textbook	
  
^t^e^x^t^b^o-­‐	
  -­‐k^	
   CLS=	
  7/9	
  
^t^e^x^t^b-­‐	
  -­‐	
  -­‐	
  -­‐	
   CLS=	
  5/9	
  
	
  -­‐-­‐e^x^t^b^o^o^k^	
   CLS=	
  7/9	
  

	
  
Rule	
  5	
  Punctuation	
  

Word	
   ^S^h^a^n^e'^s^	
   CLS=	
  7/7	
  
Shane's	
   ^S^h^a^n-­‐e-­‐s^	
   CLS=	
  5/7	
  

	
  
CWS	
  Scoring	
  Key	
  (grades	
  9–10)	
  
	
  

Sentence	
  
CWS	
  

Percent	
  
Correct	
  

CWS	
  Score	
  
Points	
  

-­‐U-­‐are^scoring^this^sentence-­‐vary-­‐well!^	
  	
  
(7	
  words	
  +1=8	
  possible	
  sequences)	
   4/8	
  =	
  50%	
   15	
  

-­‐i-­‐don’t'^understand-­‐y-­‐u-­‐write^like^this.^	
  	
  
(8	
  words	
  +1=9	
  possible	
  sequences)	
   4/9	
  =	
  44%	
   15	
  

	
  
CLS	
  Scoring	
  Key	
  
	
  

Student	
  Word	
   CLS	
  Percent	
  
Correct	
  

CLS	
  Score	
  
Points	
  

^M-­‐a-­‐y-­‐g^	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  (Meg	
  is	
  correct)	
   2/4	
  =	
  50%	
   10	
  
^B^r^i^t-­‐	
  -­‐e-­‐n^y^	
  	
  (Brittany	
  is	
  correct)	
   6/9=	
  67%	
   15	
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I&O	
  Grade	
  5	
  	
  
Student	
  Sentence	
   I&O	
  Scoring	
  Level	
  
I	
  went	
  to	
  the	
  beach.	
   4	
  

Discussion:	
  The	
  student	
  has	
  written	
  a	
  complete	
  sentence	
  that	
  relates	
  to	
  the	
  prompt	
  
with	
  one	
  descriptive	
  detail,	
  a	
  prepositional	
  phrase	
  'to	
  the	
  beach'.	
  
	
  
I&O	
  Grade	
  9	
  

Student	
  Story	
   I&O	
  Scoring	
  Level	
  
I	
  went	
  fishing	
  with	
  my	
  family.	
  We	
  caught	
  a	
  lot	
  of	
  

salmon	
  near	
  the	
  inlet.	
   5	
  

Discussion:	
  The	
  student	
  has	
  written	
  a	
  story	
  that	
  contains	
  two	
  complete	
  sentences	
  
that	
  relate	
  to	
  the	
  prompt.	
  The	
  sentences	
  both	
  contain	
  descriptive	
  details.	
  The	
  first	
  
sentence	
  includes	
  a	
  prepositional	
  phrase,	
  'with	
  my	
  family'.	
  The	
  second	
  sentence	
  
includes	
  an	
  adjective,	
  'a	
  lot'	
  and	
  two	
  prepositional	
  phrases	
  'of	
  salmon'	
  and	
  'near	
  the	
  
inlet'.	
  
	
  
Legibility	
  7	
  &	
  8	
  

Student	
  work	
  sample	
   Legibility	
  
Points	
  

	
  

1	
  

Discussion:	
  Moriah	
  spelled	
  her	
  name	
  in	
  a	
  standard	
  manner	
  that	
  an	
  able	
  reader	
  can	
  
easily	
  decode.	
  The	
  letters	
  are	
  written	
  left-­‐to-­‐right.	
  Her	
  spacing	
  is	
  appropriate	
  and	
  
her	
  writing	
  is	
  generally	
  contained	
  within	
  the	
  lines.	
  She	
  earns	
  full	
  credit.	
  
	
  
Legibility	
  7	
  &	
  8	
  

Student	
  work	
  sample	
   Legibility	
  
Points	
  

	
  

2	
  

Discussion:	
  This	
  student	
  spelled	
  her	
  sentence	
  in	
  a	
  standard	
  manner	
  that	
  an	
  able	
  
reader	
  can	
  easily	
  decode,	
  despite	
  misspelling	
  'friend'.	
  The	
  words	
  are	
  written	
  left-­‐to-­‐
right.	
  Her	
  spacing	
  is	
  appropriate	
  and	
  her	
  writing	
  is	
  generally	
  contained	
  within	
  the	
  
lines.	
  She	
  earns	
  full	
  credit.	
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Writing	
  Scoring	
  Activities	
  for	
  Training	
  AITs,	
  QAs,	
  and	
  QTs	
  
October	
  2012	
  

Purpose	
  
This	
  set	
  of	
  activities	
  was	
  developed	
  by	
  EED	
  and	
  DRA	
  in	
  order	
  to	
  train	
  QTs	
  and	
  model	
  
some	
  training	
  approaches	
  for	
  adult	
  learners	
  as	
  they	
  develop	
  their	
  acumen	
  in	
  scoring	
  
writing	
  for	
  the	
  Alaska	
  Alternate	
  Assessment	
  (AKAA).	
  
	
  
Background	
  
Marsha	
  Speck	
  (1996)	
  notes	
  that	
  the	
  following	
  important	
  points	
  of	
  adult	
  learning	
  
theory	
  should	
  be	
  considered	
  when	
  professional	
  development	
  activities	
  are	
  designed	
  
for	
  educators:	
  

• Adults	
  will	
  commit	
  to	
  learning	
  when	
  the	
  goals	
  and	
  objectives	
  are	
  considered	
  
realistic	
  and	
  important	
  to	
  them.	
  Application	
  in	
  the	
  'real	
  world'	
  is	
  important	
  and	
  
relevant	
  to	
  the	
  adult	
  learner's	
  personal	
  and	
  professional	
  needs.	
  

• Adults	
  want	
  to	
  be	
  the	
  origin	
  of	
  their	
  own	
  learning	
  and	
  will	
  resist	
  learning	
  activities	
  
they	
  believe	
  are	
  an	
  attack	
  on	
  their	
  competence.	
  Thus,	
  professional	
  development	
  
needs	
  to	
  give	
  participants	
  some	
  control	
  over	
  the	
  what,	
  who,	
  how,	
  why,	
  when,	
  and	
  
where	
  of	
  their	
  learning.	
  

• Adult	
  learners	
  need	
  to	
  see	
  that	
  the	
  professional	
  development	
  learning	
  and	
  their	
  
day-­‐to-­‐day	
  activities	
  are	
  related	
  and	
  relevant.	
  

• Adult	
  learners	
  need	
  direct,	
  concrete	
  experiences	
  in	
  which	
  they	
  apply	
  the	
  learning	
  in	
  
real	
  work.	
  

• Adult	
  learning	
  has	
  ego	
  involved.	
  Professional	
  development	
  must	
  be	
  structured	
  to	
  
provide	
  support	
  from	
  peers	
  and	
  to	
  reduce	
  the	
  fear	
  of	
  judgment	
  during	
  learning.	
  

• Adults	
  need	
  to	
  receive	
  feedback	
  on	
  how	
  they	
  are	
  doing	
  and	
  the	
  results	
  of	
  their	
  
efforts.	
  Opportunities	
  must	
  be	
  built	
  into	
  professional	
  development	
  activities	
  that	
  
allow	
  the	
  learner	
  to	
  practice	
  the	
  learning	
  and	
  receive	
  structured,	
  helpful	
  feedback.	
  

• Adults	
  need	
  to	
  participate	
  in	
  small-­‐group	
  activities	
  during	
  the	
  learning	
  to	
  move	
  
them	
  beyond	
  understanding	
  to	
  application,	
  analysis,	
  synthesis,	
  and	
  evaluation.	
  
Small-­‐group	
  activities	
  provide	
  an	
  opportunity	
  to	
  share,	
  reflect,	
  and	
  generalize	
  their	
  
learning	
  experiences.	
  

• Adult	
  learners	
  come	
  to	
  learning	
  with	
  a	
  wide	
  range	
  of	
  previous	
  experiences,	
  
knowledge,	
  self-­‐direction,	
  interests,	
  and	
  competencies.	
  This	
  diversity	
  must	
  be	
  
accommodated	
  in	
  the	
  professional	
  development	
  planning.	
  

• Transfer	
  of	
  learning	
  for	
  adults	
  is	
  not	
  automatic	
  and	
  must	
  be	
  facilitated.	
  Coaching	
  
and	
  other	
  kinds	
  of	
  follow-­‐up	
  support	
  are	
  needed	
  to	
  help	
  adult	
  learners	
  transfer	
  
learning	
  into	
  daily	
  practice	
  so	
  that	
  it	
  is	
  sustained.	
  

 
Speck,	
  M.	
  (1996,	
  Spring).	
  Best	
  practice	
  in	
  professional	
  development	
  for	
  sustained	
  
educational	
  change.	
  ERS	
  Spectrum,	
  p.	
  33-­‐41.	
  
	
  
Thus,	
  a	
  good	
  professional	
  development	
  for	
  adults	
  involves	
  relevance,	
  application	
  of	
  
real-­‐world	
  knowledge	
  and	
  skills,	
  feedback,	
  learning	
  in	
  a	
  social	
  context	
  (e.g.,	
  small-­‐
group	
  work),	
  and	
  accommodation	
  for	
  diverse	
  perspectives	
  and	
  interests.	
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Relevance	
  
The	
  AKAA	
  is	
  a	
  state	
  and	
  federally	
  required	
  assessment	
  for	
  students	
  in	
  the	
  grades	
  
tested	
  (3-­‐10).	
  You're	
  here	
  because	
  it's	
  a	
  required	
  component	
  of	
  your	
  job.	
  The	
  AKAA	
  
must	
  be	
  administered	
  by	
  a	
  Qualified	
  Assessor	
  (QA).	
  In	
  order	
  to	
  become	
  a	
  QA,	
  you	
  
must	
  pass	
  the	
  proficiency/refresher	
  tests	
  on	
  an	
  annual	
  basis	
  so	
  you	
  can	
  be	
  that	
  
assessment	
  resource	
  for	
  your	
  school/district/region.	
  If	
  you	
  can't	
  do	
  it,	
  who	
  will?	
  
Who	
  knows	
  your	
  students	
  better	
  than	
  you	
  do?	
  Those	
  are	
  clearly	
  rhetorical	
  
questions.	
  In	
  all	
  honesty,	
  scoring	
  writing	
  is	
  one	
  of	
  the	
  more	
  difficult	
  aspects	
  of	
  
becoming	
  a	
  QA/QT	
  and	
  also	
  one	
  of	
  the	
  most	
  complicated	
  procedures	
  in	
  the	
  
administration	
  of	
  the	
  AKAA.	
  This	
  training	
  is	
  going	
  to	
  help	
  you	
  understand	
  the	
  
scoring	
  rules	
  and	
  how	
  to	
  apply	
  them.	
  It's	
  going	
  to	
  make	
  your	
  life	
  a	
  little	
  easier!	
  
	
  
Application	
  
You	
  will	
  apply	
  the	
  knowledge	
  we	
  have	
  shared	
  today	
  in	
  a	
  small-­‐group	
  setting	
  where	
  
you	
  will	
  be	
  working	
  with	
  a	
  partner,	
  or	
  multiple	
  partners.	
  The	
  best	
  way	
  to	
  learn	
  is	
  to	
  
teach.	
  The	
  best	
  way	
  to	
  teach	
  is	
  to	
  have	
  to	
  develop	
  the	
  test!	
  	
  
	
  
ASSIGNMENT:	
  You	
  will	
  be	
  generating	
  student	
  responses	
  for	
  your	
  partner(s)	
  to	
  help	
  
them	
  work	
  through	
  the	
  intricacies	
  of	
  scoring	
  writing	
  using	
  the	
  2013	
  Writing	
  Scoring	
  
Manual	
  as	
  your	
  reference.	
  You	
  will	
  use	
  the	
  attached	
  worksheet	
  as	
  your	
  template	
  
(Writing	
  Scoring	
  Activities).	
  The	
  assignment	
  is	
  to	
  generate	
  a	
  student	
  response	
  that	
  
violates	
  only	
  the	
  rule	
  in	
  question	
  (all	
  other	
  aspects	
  of	
  the	
  student	
  response	
  must	
  be	
  
appropriate).	
  This	
  activity	
  will	
  develop	
  your	
  understanding	
  of	
  the	
  types	
  of	
  errors,	
  as	
  
you	
  will	
  be	
  responsible	
  for	
  generating	
  errors	
  within	
  each	
  category,	
  or	
  rule.	
  
	
  
NOTE:	
  This	
  assignment	
  can	
  be	
  structured	
  in	
  many	
  ways,	
  with	
  participants	
  working	
  
in	
  groups	
  of	
  two	
  (completing	
  each	
  other's	
  'tests'),	
  or	
  groups	
  of	
  more	
  than	
  two	
  
(passing	
  their	
  'tests'	
  clockwise,	
  etc.).	
  	
  The	
  facilitator	
  can	
  have	
  the	
  groups	
  elect	
  a	
  
'reporter'	
  to	
  convey	
  the	
  fruits	
  of	
  their	
  labors,	
  or	
  simply	
  discuss	
  the	
  process	
  with	
  
each	
  group	
  independently	
  as	
  the	
  examples	
  are	
  processed	
  and	
  provide	
  a	
  summary	
  of	
  
what	
  each	
  team	
  was	
  discussing	
  to	
  the	
  group	
  him/herself.	
  It	
  all	
  depends	
  upon	
  the	
  
size	
  of	
  the	
  group,	
  as	
  well	
  as	
  their	
  respective	
  interests.	
  It's	
  important	
  to	
  give	
  the	
  
teams	
  choices	
  as	
  they	
  work	
  through	
  the	
  activities,	
  as	
  adults	
  like	
  to	
  be	
  in	
  control	
  of	
  
their	
  learning	
  and	
  it	
  respects	
  their	
  ability	
  to	
  determine	
  what	
  they	
  do	
  not	
  know	
  
independently.	
  You	
  may	
  also	
  be	
  incredibly	
  creative,	
  have	
  a	
  ton	
  of	
  extra	
  time	
  on	
  your	
  
hands,	
  and	
  want	
  to	
  develop	
  your	
  own	
  activities	
  based	
  on	
  your	
  experiences.	
  Please	
  
feel	
  free	
  to	
  do	
  so!	
  	
  
	
  
Feedback	
  
EED	
  and	
  DRA	
  representatives	
  will	
  be	
  circulating	
  among	
  the	
  groups	
  to	
  provide	
  you	
  
with	
  immediate	
  feedback	
  and	
  help	
  you	
  work	
  through	
  any	
  questions	
  or	
  problems	
  
that	
  may	
  present	
  themselves.	
  You	
  can	
  work	
  at	
  your	
  own	
  pace,	
  but	
  we	
  will	
  need	
  to	
  
discuss	
  the	
  outcomes	
  of	
  the	
  activity	
  as	
  a	
  group	
  by	
  ________________(time).	
  I	
  will	
  not	
  call	
  
on	
  you;	
  you	
  will	
  volunteer	
  if	
  you	
  want	
  to	
  share.	
  If	
  no	
  one	
  shares,	
  however,	
  our	
  
learning	
  as	
  a	
  group	
  may	
  be	
  limited	
  so	
  keep	
  that	
  in	
  mind.	
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In	
  terms	
  of	
  how	
  your	
  group	
  proceeds,	
  you	
  may	
  want	
  to	
  discuss	
  which	
  sections	
  of	
  the	
  
manual	
  you	
  have	
  the	
  most	
  difficulty	
  with	
  and	
  target	
  those	
  for	
  your	
  activity.	
  You	
  may	
  
want	
  to	
  work	
  through	
  every	
  single	
  rule	
  for	
  CWS,	
  CLS,	
  I	
  &	
  O,	
  and	
  Legibility,	
  or	
  you	
  
may	
  find	
  some	
  happy	
  medium	
  in	
  between.	
  How	
  you	
  get	
  there	
  is	
  up	
  to	
  you.	
  Our	
  goal	
  
is	
  to	
  ensure	
  that	
  you	
  are	
  ready	
  to	
  pass	
  the	
  writing	
  proficiency	
  test	
  and	
  ready	
  to	
  
score	
  the	
  writing	
  assessments	
  on	
  the	
  AKAA.	
  
	
  
Follow-­‐up	
  Support	
  
There	
  is	
  an	
  existing	
  network	
  to	
  support	
  you	
  -­‐	
  no	
  matter	
  what	
  your	
  role	
  (AIT,	
  QA,	
  
QT).	
  If	
  you	
  are	
  an	
  AIT	
  or	
  QA,	
  you	
  have	
  been	
  assigned	
  a	
  QT	
  who	
  will	
  assist	
  you	
  with	
  
all	
  of	
  the	
  nuts	
  and	
  bolts	
  questions	
  that	
  you	
  may	
  have.	
  If	
  you	
  are	
  a	
  QT,	
  you	
  can	
  access	
  
EED	
  and/or	
  DRA	
  resources	
  directly	
  to	
  get	
  answers	
  to	
  your	
  questions.	
  The	
  website	
  
has	
  the	
  information	
  you	
  will	
  need	
  to	
  access	
  our	
  HelpDesk,	
  as	
  well.	
  	
  
	
  
Directions	
  for	
  the	
  CWS/CLS	
  Activity	
  
Develop	
  'student	
  responses'	
  for	
  your	
  partner(s)	
  that	
  help	
  them	
  to	
  practice	
  in	
  the	
  
area(s)	
  they	
  deem	
  most	
  critical.	
  Have	
  your	
  partner	
  select	
  an	
  appropriate	
  grade	
  level	
  
that	
  will	
  require	
  that	
  they	
  use	
  the	
  scoring	
  keys	
  for	
  score	
  conversions	
  (CWS	
  =	
  grades	
  
5-­‐10;	
  CLS	
  =	
  grades	
  3-­‐6).	
  Remember,	
  the	
  student	
  responses	
  must	
  violate	
  only	
  the	
  
rule	
  being	
  emphasized.	
  Once	
  you	
  have	
  developed	
  your	
  set	
  of	
  responses,	
  ask	
  your	
  
partner(s)	
  to	
  score	
  your	
  'test'.	
  Discuss	
  and	
  analyze	
  all	
  questions	
  and	
  answers	
  and	
  
seek	
  clarification	
  from	
  a	
  facilitator	
  if	
  necessary.	
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Online	
  Reports	
  

November	
  2012	
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Online	
  repor-ng	
  tools	
  and	
  
monitoring	
  capability	
  
� Using	
  Online	
  reports	
  under	
  ADMIN	
  tab	
  	
  

�  Using	
  File	
  Specs	
  for	
  understanding	
  and	
  using	
  reports	
  
	
  
� Explaining	
  OfBicial	
  Student	
  Reports	
  to	
  parents	
  

�  Parent	
  Guide	
  

� Difference	
  between	
  UnofBicial	
  and	
  OfBicial	
  Reports	
  

2 
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Reports	
  available	
  to	
  QTs	
  

App3.2c_Annual_Mentor_Training_Handouts 116



4 

Reports	
  available	
  to	
  QTs	
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Reports	
  available	
  to	
  QTs	
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Report	
  Guidance	
  &	
  Explana-ons	
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Online	
  repor-ng	
  tools	
  and	
  
monitoring	
  capability	
  
� Using	
  Online	
  reports	
  under	
  ADMIN	
  tab	
  	
  

�  Using	
  File	
  Specs	
  for	
  understanding	
  and	
  using	
  reports	
  
	
  
� Explaining	
  OfBicial	
  Student	
  Reports	
  to	
  parents	
  

�  Parent	
  Guide	
  
� Difference	
  between	
  UnofBicial	
  and	
  OfBicial	
  Reports	
  

7 
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Explaining	
  Results	
  	
  
to	
  Parents	
  

November	
  2012	
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Online	
  Report	
  vs	
  Official	
  Report	
  

9 
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Online	
  Report	
  vs	
  Official	
  Report	
  

10 
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Official	
  Report	
  (akreports.k12test.com)	
  

11 
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Managing	
  Protégés	
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  2012	
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Managing	
  &	
  Monitoring	
  
Protégés	
  	
  
� Resetting	
  passwords	
  
� Resetting	
  Pro0iciency	
  Tests	
  
� Changing	
  Assessor	
  Status	
  
� Print	
  Certi0icate	
  
� Monitoring	
  Test	
  Completion	
  (&	
  Submission)	
  
� Help	
  Desk	
  

See	
  also	
  the	
  Quick	
  Reference	
  Guide	
  

13 
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Changing	
  from	
  AIT	
  to	
  QT	
  

� After	
  online	
  training	
  is	
  completed,	
  and	
  
� After	
  the	
  protégé	
  has	
  passed	
  the	
  pro0iciency	
  tests,	
  
� Each	
  protégé	
  must	
  administer	
  all	
  of	
  the	
  practice	
  
tests	
  (may	
  be	
  administered	
  to	
  a	
  non-­‐disabled	
  
child	
  or	
  an	
  adult).	
  

� The	
  QT	
  then	
  must	
  evaluate	
  the	
  correctness	
  of	
  the	
  
practice	
  test	
  administration	
  and	
  scoring.	
  	
  
(Use	
  “AKAA_ProtegeReviewChecklist.pdf	
  in	
  the	
  Training	
  Materials	
  
section	
  of	
  the	
  Materials	
  Tab)	
  

� Finally,	
  the	
  QT	
  changes	
  the	
  protégé’s	
  status	
  in	
  
the	
  online	
  system.	
  

App3.2c_Annual_Mentor_Training_Handouts 127



15 

Select	
  the	
  Protégé	
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Select	
  the	
  Protégé	
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Changing	
  Password	
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Reset	
  Proficiency	
  Test	
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Reviewing	
  Protégé	
  Prac-ce	
  Tests	
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Reviewing	
  Protégé	
  Prac-ce	
  Tests	
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Changing	
  Status	
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Cer-ficate	
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Dele-ng	
  a	
  Protégé’s	
  Account	
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Online	
  repor-ng	
  tools	
  and	
  
monitoring	
  capability	
  
� Using	
  Online	
  reports	
  under	
  ADMIN	
  tab	
  	
  

�  Using	
  File	
  Specs	
  for	
  understanding	
  and	
  using	
  reports	
  
	
  
� Explaining	
  OfBicial	
  Student	
  Reports	
  to	
  parents	
  

�  Parent	
  Guide	
  
� Difference	
  between	
  UnofBicial	
  and	
  OfBicial	
  Reports	
  

24 
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Ques-ons?	
  
  

25 

App3.2c_Annual_Mentor_Training_Handouts 138


	App2.3_Writing_Training_Documents.pdf
	2013WritingScoringManual_VF2
	2013WSMAddendum_V2
	AKAA_2013_WritingMini_lessonPPT
	2013Writing Scoring Mini_lesson_V1
	2013CWS_CLS_IOMini-lessonAnswers_V1
	2013WritScorActivitiesTrainAIT_QA_QT_V1


	text_428974488_0: 
	text_428974492_0: 
	text_428974490_0: 
	text_428974482_0: 
	text_428974485_0: 
	input_428974496_10_0_0: Off
	text_428974501_0: 
	input_428974499_10_0_0: Off
	input_428974503_10_0_0: Off
	input_428974507_10_0_0: Off
	input_428974509_10_0_0: Off
	text_428974511_0: 
	input_428974516_10_0_0: Off
	input_428974526_10_0_0: Off
	input_428974529_10_0_0: Off
	text_428974536_0: 
	text_428974538_0: 


